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SANTRAUKA 

Siame straipsnyje analizuojamos studijp kur- 
so vertinimo problemos atvirojo mokymosi 
koncepcijos remuose: pristatomas vieno kon- 
kretaus misrip studijp kurso kokybes vertini- 
mo atvejis. Tyrimo centra laikomas atskiras 
studentas ir is jo perspektyvos meginama 
pazvelgti j kurs^ kaip j naujg studijavimo 
galimybip atsiverim^. Be to, cia apibreziami 
atvirojo mokymosi idejai pritaikyti kurso ko- 
kybes vertinimo kriterijai ir rodikliai, ir jais 
remiamasi vertinant atskir^ universitetinip 
studijp kurs^, teikiam^ misriuoju budu. 

PAGRINDINig SAVOKg APIBREZIMAI 

• Atvirasis mokymasis - tokip poziurip j mo- 
kym^si visuma kai daugelio mokymosi pro- 
ceso aspektp kontrole perduodama paciam 
besimokanciajam. Besimokanciajam sutei- 
kiama galimybe pasirinkti k^, kuriuo metu, 
kokiu tempu, kurioje vietoje ir kaip mokytis. 

• E. mokymasis - mokymasis naudojantis 
elektroninemis priemonemis: informacine- 
mis technologijomis (IT) arba informaci- 
nemis komunikacinemis technologijomis 
(IKT). 


ABSTRACT 

This paper analyses problems of course evalu- 
ation in the frame work of open learning. It 
introduces the process of quality assessment 
of one specific blended learning course. The 
centre of research is an individual student. 
From his perspective, an attempt is being 
made to look at the course as an opening to 
new study possibilities. In addition, the pa- 
per defines criteria and indicators of course 
quality assessment that are employed for the 
concept of open learning. These criteria and 
indicators are employed in the evaluation of 
a separate course of university studies that is 
provided by means of blended learning. 

DEFINITIONS OF KEY WORDS 

• Open learning - the aggregate of attitudes 
toward learning when the control of many 
facets of the learning process is passed to the 
learner. The learner himself is empowered 
to choose what to learn, when, at what pace, 
where and how. 

• e-Learning - learning using electronic 
means; information technology (IT) or in- 
formation and communication technology 
(ICT). 
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• Informacines komunikacines technologijos 
(IKT) - siuolaikini;^ techniniq priemoniL^ vi- 
suma, pritaikyta informacijos paieskai, tvar- 
kymui ir perdavimui bei komunikacijos tarp 
subjektp palaikymui. 

• Misrusis mokymasis - tradicinio ir infor- 
macinemis technology omis grindziamo mo- 
kymosi derinys, lanksciai parinktas atsizvel- 
giant j konkreciy svietimo paslaugy teikimo 
situacijy. 

• Mokymosi kultura - nusistovejusios mo- 
kymosi tradicijos, esmines mokymosi ver- 
tybes, dominuojancios ziniy ir mokymo/si 
sampratos. 

• Nuotolinis mokymas - toks mokymo bu- 
das, kai mokytojas ir besimokantysis yra ski- 
riami atstumo. 

• Nuotolinis svietimas - tokia svietimo for- 
ma, kai paslaugos gavejas ir tiekejas yra ski- 
riami atstumo. Atstumui jveikti daznai pa- 
sitelkiamos informacines ir komunikacines 
technologijos. 

• Studijavimo tikslai - paties studento ke- 
liami tikslai, kurii^ jis yra numat^s siekti 
studijuodamas. 

• Studiji} tikslai - bendri studij;^ proceso 
dalyvii^ - programcj rengejy, destytojy ir stu- 
dentcj - tikslai, iskelti atskirai studiji^ progra- 
mai ar kuriam nors studijy dalykui. 

• Tutorius - pozicija mokymosi paramos 
sistemoje, kuriy gali uzimti destytojas arba 
kitas mokymosi paramos specialistas. Tuo- 
riaus veiklai budinga individualizuota stu- 
denty parama. 

jVADAS 

Jau pri es septynerius metus Middlehurs- 
tas (2001), aptardamas aukstojo mokslo 
naujoviy keliamus kokybes uztikrinimo 
issukius, atkreipe demesj j tai, kad naujos 
aukstojo mokslo program;^ teikimo terpes 


• Information and communication technology 
(ICT) - tThe totality of current technical means 
used for retrieving, handling and transmitting 
information and enhancing commcmication 
among individuals. 

• Blended learning - the combination of tra- 
ditional and information technology-based 
learning that is flexibly chosen taking into con- 
sideration a specific setting for the education 
services offered. 

• Learning culture - established learning tradi- 
tions, fimdamental learning values and domi- 
nant conceptions of knowledge, teaching and 
learning. 

• Distance teaching - a mode of teaching 
when the teacher and learner are separated by 
distance. 

• Distance education - a form of education 
when the service receiver and provider are sep- 
arated by distance. To overcome the distance 
barrier information and communication tech- 
nology is employed. 

• Student studying goals - goals set by the stu- 
dent; those she anticipates pursuing by study. 

• Agreed study goals - common goals of partic- 
ipants in the study process; programme orga- 
nizers, teachers and students; set for a separate 
study programme or study subject. 

• Tutor - the position in a learning support 
system that can be occupied by a teacher or 
other learning suppor specialist. The main 
characteristic of tutorsactivity is individua- 
lised support of students. 

INTRODUCTION 

Seven years ago, Middlehurst (2001), dis- 
cussing challenges of quality assurance 
posed by innovations in higher education, 
drew attention to three factors: 1) New envi- 
ronments for offering higher education pro- 
grammes; these included innovations based 
on information technology 2) An extended 
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(informacinemis technologijomis pagrjstas 
teikimas), isplesta paslaugos teikimo vieta 
(mokyrtuj central, namai, bibliotekos ir 1. 1.), 
nauja program^ forma ir turinys yra tie es- 
miniai veiksniai, kurie skatina mus is naujo 
perziureti nusistovejusius aukstojo moks- 
lo program^ kokybes vertinimo kriterijus. 
Nauji svietimo reiskiniai turetq buti ir ver- 
tinami naujai. 

Svietimo teoretikai vis dazniau disku- 
tuoja apie mokymosi kulturos kait^, apiman- 
ci^ visus svietimo sektorius. Jie isskiria zini^ 
(Sheifler, 1965; Wilson, 1995), mokymosi 
(Marton ir kt., 1993) ir mokymo (Ramsden, 
1992) sampratp pokycius. Sie pokyciai pa- 
liecia ne tik mokymosi formas, bet ir moky- 
mosi tikslp kelim^ bei principinj mokytojo 
ir besimokanci^jp vaidmens persiskirstym^. 

Paskutiniais desimtmeciais j infor- 
macinip technologij^ paplitim^ svietime 
nustota ziureti vien tik kaip j tradicinj mo- 
kymo/si process optimizuojanciq techninip 
priemoniq panaudojim^. | siuolaikines tech- 
nologijas da jau pazvelgta kaip j mokymo- 
si kulturos kaitos galimyb^ (Coomey and 
Stephenson, 2001; Bartalome, 2008; Paul- 
sen, 2003). Tokia nauj^ja mokymosi kultu- 
ra tampa atvirasis mokymasis, kur besimo- 
kanciajam suteikiama laisve pasirinkti k^, 
kuriuo metu, kokiu tempu, kurioje vietoje 
ir kaip mokytis. Nuotolinis, elektroninis ar 
misrusis mokymas vertintinas teigiamai tik 
tiek, kiek jis padeda realizuoti atvirojo mo- 
kymosi principus. 

Atvirojo mokymosi idejos skverbiasi ir 
j aukstojo mokslo sektorip. Atvirojo mo- 
kymosi idejq institucionalizacijos atveju 
aukstajame moksle galetume laikyti britp 
Atvir^jj universitet^. Siuo metu universitetq 
atsiverimas inicijuojamas Europos aukstojo 
mokslo strategijos lygmenyje siekiant jgy- 
vendinti bendrosios aukstojo mokslo erdves 


service offering a different sort of teaching 
venue; teaching centres, homes, libraries... 
and 3) New programme form and content. 
These three crucial factors prompt us to re- 
consider traditional criteria for quality as- 
sessment of higher education programmes. 
This new educational construct should be 
newly evaluated. 

Educational theoreticians more and 
more frequently discuss changes in learn- 
ing culture encompassing all education sec- 
tors. They distinguish changes in concepts 
of knowledge (Sheffler, 1965; Wilson, 1995), 
learning (Marton et ah, 1993) and teaching 
(Ramsden, 1992). These changes affect not 
only learning forms, but also the setting of 
learning goals and reorientation of the role 
of the teacher and learner. 

In the last decade, the spread of infor- 
mation technology in education has lon- 
ger been viewed as a mere use of technical 
means optimizing a traditional teaching and 
learning process. Modern information tech- 
nology has already been viewed as a possi- 
bility for change in learning culture (Coom- 
ey and Stephenson, 2001; Bartalome, 2008; 
Paulsen, 2003). This new learning culture 
has come to involve open learning where 
the learner is given freedom to choose what, 
when, at what pace, where and how to learn. 
Distance, e-learning and blended teaching 
only have value if they help to realize prin- 
ciples of open learning. 

Principles of open learning are also pen- 
etrating into higher education. Institution- 
alisation of open learning ideas in higher 
education can be seen in the case of the Brit- 
ish Open University. Currently opening’ of 
the universities is being initiated at the level 
of the European higher education strategy 
seeking to realize the principle of the com- 
mon higher education area. Virtual mobility 
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idej^. Virtualus zmoniLj ir intelektinicj iste- 
kliq mobilumas tapo aukstpjp mokyklp kas- 
dienybe. Jau nebe naujiena ir tarptautinei 
rinkai teikiamos aukstojo mokslo paslaugos, 
kur placiai naudojamos jvairios e. mokymo- 
si priemones. 

Atvirojo mokymosi koncepcijoje reika- 
laujama keisti poziurj j aukstojo mokslo pas- 
laugp kokyb^. Cia j antr^ plan^ nustumiami 
is anksto paslaugos teikejp apibreztp reikala- 
vimcj tenkinimas, o pirmiausiai rupinamasi 
studijavimo galimybip atverimu kiekvienam 
unikalius poreikius turinciam studentui. Ar 
gali atvirojo mokymosi kursas buti vertina- 
mas pagal baigtinj standart^? Kokia vertini- 
mo metodologija reikalinga kurso atvirumui 
jvertinti? 

Problem;! kelia bet kokip unifikuot;! 
studijp kokybes vertinimo priemonip pa- 
naudojimas ir „vidutines temperaturos" stu- 
dentp grupeje vertinimas. O svarbus tampa 
mokymosi galimybip atverimo kiekvienam 
studentui jvertinimas. 

Sio tyrimo tikslas - parengti ir patikrin- 
ti misripjq studijp kurso vertinimo meto- 
dik^. Straipsnyje keliami ir sprendziami 
uzdaviniar. 

• Nustatyti esminius atvirojo mokymo- 
si kurso universitete bruozus. 

• Pasirinkti atvirojo mokymosi koncep- 
cijai adekvaci^ kokybes samprat^. 

• Nustatyti atvirojo mokymosi idej^ at- 
liepiancio studijq kurso vertinimo kriterijus 
ir rodiklius. 

• Parengti vertinimo metodik^ ir j^ 
patikrinti. 

Siame straipsnyje analizuojamas vieno 
misripjp studijp kurso kokybes vertinimo 
atvejis. Cia tyrimo centru laikomas atskiras 
studentas ir is jo perspektyvos meginama 
pazvelgti j kurs^ kaip j naujp studijavimo 
galimybip atsiverim^. 


of human and intellectual resources has be- 
come the daily reality of higher education 
institutions. It is already well-known that 
higher education services are being offered 
for the international market where various 
e-learning tools are widely used. 

The concept of open learning enforces 
a changing attitude toward the quality of 
higher education services. Here, the meet- 
ing of requirements determined beforehand 
by service providers, gives way to a new con- 
cern directed at opening of study possibili- 
ties for every student with his unique needs. 
Can an open learning course be evaluated 
according to a finite standard? What evalu- 
ation methodology is required to evaluate 
the openness of a course? 

Problems are generated by the use of any 
unified means for the quality assessment of 
studies and assessment of an “average tem- 
perature” in the student group. A new fo- 
cus falls on the evaluation of the opening of 
learning possibilities to every student. 

The aim of this paper is to prepare and 
verify a methodology for the evaluation of a 
course of blended studies. The research sets 
and deals with the following tasks: 

• To establish essential features of an 
open learning course at university. 

• To choose an adequate quality con- 
ception for the concept of open learning. 

• To determine criteria and indicators 
of the evaluation of a study course that ref- 
lects the idea of open learning. 

• To prepare and verify an evaluation 
methodology. 

The paper analyzes the case of qual- 
ity assessment of a single blended learn- 
ing course. Here, the focus of research is 
an individual student and, from his per- 
spective, an attempt is made to look at 
the course as the opening of new studying 
possibilities. 
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1 

ATVIROJO MOKYMOSI KURSO 

KOKYBESVERTINIMOTEORINES 

PRIELAIDOS 

Vertinant privalu atsizvelgti j tris dalykus: 
vertinimo paskirtj, vertinamojo objekto 
prigimtj ir kokybes samprat^, kuria bus tas 
vertinimas grindziamas. Kadangi vertinim^ 
inidjavo kurs^ parengusi ir nuolat jj atnau- 
jinanti destytoja, tai vertinimas turejo padeti 
nuolat tobulinti kurs^ jvedant naujus moky- 
mosi aplinkos elementus ir priemones, op- 
timizuojant mokymosi scenarijp ir pertvar- 
kant mokymosi paramos sistem^. 

Siame skyriuje bandoma atskleisti atvi- 
rojo mokymosi, kaip vertinamo objekto, pri- 
gimtj ir parinkti t^ prigimtj geriausiai atlie- 
pianci^ kokybes samprat^. 

1.1. ATVIROJO MOKYMOSI KONCEPCIJA 

Atvirojo mokymosi koncepcija mokslineje li- 
teraturoje aptariama siejant istorin^ ugdymo 
paradigmp kait^ su informacinip ir komuni- 
kacinip technologijp panaudojimu svietimo 
praktikoje. Atvirojo mokymosi koncepcija 
viena vertus gali buti nagrinejama kaip svieti- 
mo paradigmp kaitos isdava, kita vertus kaip 
informacinip technologijp taikymo svietimo 
praktikoje rezultatas. 

Internetinio mokymo/si praktikas, mo- 
kytojas ir tyrinetojas Paulsen (2003) savo 
laisvojo bendradarbiavimo teorijoje iskelia 
besimokandojo autonomij^ lygiaverciame 
bendradarbiavime su kitais besimokanciais ir 
mokytoju. Jis yra apras^s sesias atvirumo di- 
mensijas - turinj, laik^, erdv^, temp^, terp§ ir 
priejim^ -, kurios suteikia besimokanciajam 
laisv§ rinktis. Mokymosi paslaugp teikejui 
sios mokymosi atvirumo dimensijos nurodo 
mokymosi galimybip atverimo kryptis. Jei 
Paulsen teorij^ pritaikytume aukstojoje mo- 
kykloje, tai destytojo veikloje esminiu dalyku 


1 

THEORETICAL ASSUMPTIONS FOR 
THE OUALITY ASSESSMENT OF 
AN OPEN LEARNING COURSE 

During the assessment the following three 
points should to be considered: 1) The purpose 
of assessment; 2) The nature of the object being 
assessed and 3) The conception of quality, which 
the assessment will be based on. Since the as- 
sessment was initiated by a teacher responsible 
for its preparation and revision, the purpose of 
the evaluation was to help continually improve 
the course by introducing new elements and 
means of learning. This included, introducing 
new elements into the learning environment, 
optimizing the learning scenario and restruc- 
turing the system of learning support. 

This section attempts to reveal the nature 
of open learning, as the object being assessed, 
and choose the conception of quality which 
best fits the situation under review. 

1 .1 THE CONCEPT OF OPEN LEARNING 

The concept of open learning in research lit- 
erature discusses historical change of educa- 
tion paradigms in relation to the use of in- 
formation and communication technologies 
in education practice. The concept of open 
learning, on the one hand, can be approached 
as an outcome of these changes in education 
paradigms and, on the other hand, as a result 
of the use of information technology in edu- 
cation practice. 

A practitioner of on-line learning, the 
teacher and researcher Paulsen (2003), in his 
theory of cooperative freedom, comented about 
the learners autonomy in complementary, in- 
terdependent cooperation with other learners 
and teachers. He described six dimensions of 
“openness” - content, time, space, pace, envi- 
ronment and access, each providing the learner 
with freedom of choice. These dimensions of 
learning openness indicate to the provider of 
learning services directions for the opening of 
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taptcj studijavimo galimybip studentams at- 
verimas: s^lygq daryti jtak^ studijp turiniui, 
pasirinkti studijp laik^, viet^ ir temp^ suda- 
rymas, jvairi;^ interaktyvip terpic^ panaudoji- 
mas studijavimui, visais siais budais iki mi- 
nimumo sumazinant jsitraukimo j studijas ir 
studijavimo barjerus. 

Ramsdenas (1992), kalbedamas apie 
destym^, nurodo, kad pastarasis gali buti 
suvokiamas trimis skirtingais budais: kaip 
informadjos perdavimas, kaip studiji^ or- 
ganizavimas ir kaip studijavimo galimybip 
atverimas. Sie skirtingi destymo esmes suvo- 
kimai pakloja pamat^ skirtingoms destymo 
veiklos kryptims: studijp dalyko destymui, 
destymo metodp parinkimui bei panaudoji- 
mui ir studijavimo aplinkos kurimui. Pirmo- 
ji gali buti siejama su tradiciniu destymu, o 
trecioji - su atvirojo mokymosi paradigma 
studijose. 

Coomey ir Stephenson (2001) yra pasiu- 
bendr^ mokymo/si paradigmcj modelj, kur 
mokymosi proceso kontrol^ ir mokymosi 
uzduocip atvirum^ panaudojo kaip pagrin- 
dines modelio dimensijas. Mokymosi kon- 
troles dimensij^ jis perskyre j dvi priesingas 
pozidjas: viename poliuje atsidure mokytojo 
visiskai kontroliuojamas mokymosi proce- 
sas, kai besimokantysis laikomas mokymo 
objektu, o j priesing^ polip jis nukde savival- 
da grjst^ mokymosi, kai besimokantysis pats 
inidjuoja ir kontroliuoja mokymosi proces^. 
O uzduodij atvirumo dimensij^ jis padalijo 
j priesingus polius atskirdamas vien^ nuo 
kitos reprodukcines uzdarojo tipo baigtines 
uzduotis, kurip atsakymai is anksto zinomi, 
ir atvir^sias uzduotis, kurios reikalauja ku- 
rybini;^ pastangij, o jp rezultatai negali buti 
vertinami kaip teisingas atsakymas. 

Siame modelyje labai aiskiai atskirtos 
tradidnio mokymo ir atvirojo mokymosi 
paradigmos. Tradicinis mokymas dviejp di- 
mensijp erdveje uzeme uzdari^jp uzduocip ir 


learning possibilities. If Paulsen’s theory was 
applied in a higher education setting, the open- 
ing of studying possibilities to students would 
become an essential issue in the teacher’s activ- 
ity. The creation of conditions to influence the 
course content and to choose time, place and 
pace, including the use of various interactive 
environments, by each of these means reduces 
study barriers to the minimum. 

Ramsden (1992), writing about teaching, 
indicates the latter can be understood in three 
different ways: as information transfer, as orga- 
nization of studies and as the opening of study- 
ing opportimities. These different perceptions 
of the teaching essence lay the foundations for 
different directions of teaching activity: teach- 
ing of the study subject, choice of teaching 
methods and the design of studying environ- 
ment. The first concept can be related to tradi- 
tional teaching, while the third has a close rela- 
tionship with the paradigm of open learning. 

Coomey and Stephenson (2001) proposed 
a common model of teaching and learning 
paradigms where the control of the learning 
process and openness of learning tasks were 
used as the main dimensions of the model. 
The dimension of learning control was divided 
into two opposite positions. At the one pole, 
the learning process is totally controlled by the 
teacher where the learner is treated as an object 
of teaching. At the opposite pole, the learning 
is based on self-management where the learner 
himself initiates and controls the learning pro- 
cess. The dimension of task openness was also 
divided into opposite poles separating repro- 
ductive finite close-type tasks, the answers to 
which are known in advance, and open-type 
tasks which require creative efforts, the results 
of which cannot be evaluated as the “correct” 
answer. 

In this model, paradigms of traditional 
teaching and open learning are clearly separat- 
ed. In the space of the two dimensions, tradi- 
tional teaching has occupied the sphere of close- 
type tasks and teacher- controlled learning. In 
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mokytojo kontroliuojamo mokymo sfer^, o 
„atvirasis mokymasis" atsidure siam priesin- 
goje puseje, kur besimokantysis pats valdo 
savo mokymosi process, o mokymosi esm^ 
sudaro atvirosios uzduotys. 

Pries ketverius metus su kolegomis buvo 
parengta priemone nuotolinip kursp moky- 
mosi paradigmai nustatyti (Valiuskeviciute 
ir kt., 2004), veliau dalis priemones buvo 
panaudota universitetiniTj studijp destymo ir 
studijavimo paradigmai nustatyti (Valiuske- 
viciute ir kt., 2005). Sie tyrimai parode, kad 
galima pastebeti let^ perejim^ nuo tradicinio 
destymo paradigmos prie atvirojo mokymo- 
si principais grjstp studijp. 

Perejimas prie atvirojo mokymosi prin- 
cipais grjstp studijp reiskia giluminius studi- 
jp kulturos pokycius, is esmes keiciancius ne 
tik destymo, bet ir paci^ studijavimo sampra- 
t^. Mokymosi fenomen^ tyrinejantys moksli- 
ninkai atskleide, kad mokymasis skirtingose 
mokymosi kulturose gali buti suvokiamas 
nevienodai (Marton, Beaty ir Dall’Alba, 
1993). Mokymasis gali buti laikomas: 

• Zinip kiekio isaugimu. 

• Atsiminimu ir atgaminimu. 

• Faktp, metodp ar priemonip jgijimu 
panaudojimui. 

• Prasmes paieska. 

• { tikroves supratim^ nukreiptu inter- 
pretaciniu procesu. 

• Kulturine adaptacija, jvaldant grupi- 
nio m^stymo ir veikimo modelius. 

• Asmeninio arba profesinio tobulejimo 
procesu. 

Pirmieji du auksciau pateikti mokymosi 
apibudinimai gali buti siejami su tradiciniu 
mokymu, o likusieji - su atvirojo mokymosi 
kultura. Sios skirtingos mokymosi sampra- 
tos gali buti pritaikytos studijavimo procesui 
konceptualizuoti. 

Esminis atvirojo mokymosi kulturos 
aukstojoje mokykloje bruozas - tai atvirumas 


comparison, ‘open learning’ has appeared on 
the opposite side where the learner herself con- 
trols her learning process and open-type tasks 
constitute the essence of learning. 

Four years ago, together with colleagues, 
a means to diagnose the learning paradigm of 
distant courses was prepared (Valiuskeviciute 
et al, 2004). Later, part of the instrument was 
used for the identification of the paradigm of 
university studies. (Valiuskeviciute et al., 2005). 
This research has showed that it is possible to 
observe a slow transition from the paradigm of 
traditional teaching to studies based on prin- 
ciples of open learning. 

The shift to studies based on principles 
of open learning implies deep changes in the 
culture of studies, changes in the essence both 
the conception of teaching and studying itself. 
Scholars researching this phenomenon have 
revealed that learning in different learning 
cultures can be perceived differently (Marton, 
Beaty and Dall’Alba, 1993). Learning can be 
viewed as: 

• The quantitative rise of a body of 
knowledge. 

• The process of a remembering and 
recall. 

• The acquisition of facts, tools and meth- 
ods for use. 

• The search of meaning. 

• The interpretative processes directed to- 
wards understanding of reality. 

• The aculturation and adaptation to mod- 
els of group thinking and action. 

• The process of personal or professional 
development. 

The first two elements listed can be related 
to traditional teaching, while the rest relate to 
the culture of open learning. These different 
conceptions of learning can be employed for 
the conceptualization of studying process. 

An essential feature of an open learn- 
ing culture at a higher education institu- 
tion is the openness to student variety and 
creation of opportunities for students to 
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stxidentij jvairovei ir sudarymas galimybiLj 
stxidentams kelti skirtingus studijq tikslus. 
Beatly, Gibbs ir Morgan (1997) tyrinejo stu- 
dentq keliamus studij;^ tikslus ir isskyre ke- 
turias studijavimo orientacijas: profesin^, 
akademin^, asmenin^ ir socialin^. Sios orien- 
tacijos nubrezia remus studijavimo tikslp 
kelimui. Atvirojo mokymosi kultura grin- 
dziami^ studijq programi^ kurejai, destytojai 
ir nuotolinii^ studijcj tutoriai perduoda studi- 
javimo kontrol^ paciam studentui ir dalijasi 
su juo atsakomybe uz studijavimo tikslq su- 
derinim^ su studijp tikslais. Kokyb^ atvirojo 
mokymosi kulturoje galima pasiekti tik tuo 
atveju, kai visi jame dalyvaujantys subjektai 
reflektuoja studijavimo ir studijp tikslus ir 
juos siekia suderinti. 

1.2. ATVIROJO MOKYMOSI KURSO 
KOKYBES SAMPRATA 
Siekiant kokyb§ vertinti pirmiausia reikia 
apbrezti tos kokybes s^vok^. Literaturos 
analize rodo, kad nera vieninteles visiems 
priimtinos kokybes sampratos. Sallis (1996) 
atkreipia demesj j tai, kad kokybe gali buti 
traktuojama jvairiai netgi toje pacioje orga- 
nizadjoje - jos apibreztis priklauso nuo to, 
kas jq apibrezia ir kokiu tikslu. Siame skyre- 
lyje bandysime nusakyti t^ kokybes sampra- 
t^, kuria remiantis buvo vertinama atvirojo 
mokymosi kurso kokybe. 

Dar J. Lockas (1632-1704) skyre objek- 
tyvi^ ir subjektyvi^ kokyb§. Objektyvi koky- 
be - tai objekto, daikto savybes ir pastebimi 
pozymiai. Kokybe gali buti nusakoma re- 
miantis kiekiu, dydziu, forma, taip pat ji gali 
buti matuojama. Subjektyvi kokybe yra ne- 
matuojama, ji patiriama per s^mones kom- 
binacijas, prasmingas patirtis taip pat, kaip 
patiriami garsai, siluma ar skonis. Kokybe - 
tai gerumo, vertingumo ir puikumo suprati- 
mas subjektyviais budais. Vertinant atvir^jj 


set different study goals. Beatly, Gibbs and 
Morgan (1997) explored study goals set by 
students and distinguished four studying 
orientations: professional, academic, per- 
sonal and social. These orientations pro- 
vided a framework for the setting of study 
goals. Programme authors, teachers and tu- 
tors based on the open learning concept pass 
the control of studying to the student him- 
self and share with him the responsibility 
for reconciliation of personal studying goals 
and the course curriculum. Quality in an 
open learning culture can only be achieved 
when all actors involved reflect on their per- 
sonal end-goals and how these fit the flexible 
framework of the course. 

1.2. THE CONCEPTION OF QUALITY IN 
AN OPEN LEARNING COURSE 

In order to assess quality it is necessary to 
define the concept of ‘quality’. The analysis of 
literature shows that there is no single percep- 
tion of quality acceptable to all. Sallis (1996) 
suggests that quality can be viewed differently 
even in the same organization, as its definition 
depends on who makes the definition and for 
what purpose. In this section, an attempt is 
made to define a concept of ‘quality’. This defi- 
nition is the basis for which quality assessment 
of any open learning course can be made. 

J. Lock (1632-1704) made the distinction 
between objective and subjective quality. Ob- 
jective quality refers to properties and observ- 
able features of an object or thing. Quality can 
be described on the basis of amount, size or 
form. It can be also measured. Subjective qual- 
ity is not measured. It is sensory perception 
generated through combinations of conscious- 
ness and meaningful experiences similar the 
way one experiences sounds, warmth or taste. 
Quality is the understanding of goodness, value 
or splendour in subjective ways. When evalu- 
ating open learning, the subjective dimension 
provides a more meaningful perspective. 
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mokymasi subjektyvioji kokybes koncepcija 
atveria platesnes prasmes perspektyvas. 

Lotynq kalboje zodis „kokybe“ (lot. qua- 
litas) reiskia „ypatyb§“. {vairus zodynai daz- 
niausiai apibudina kaip tobulum^, meis- 
triskum^ palyginus su kuo nors panasiu. 
Paprastai si s^voka asocijuojasi su tobulumu 
ar didele verte (Stephenson, 2004). E. Sallis 
(1996) isskiria dvi kokybes sampratas: ko- 
kybe kaip absoliutas ir kokybe kaip reliaty- 
vi koncepcija. Kokybe kaip absoliutas - tai 
auksciausias tobulumo taskas, pasiekta vei- 
klos virsune; toki^ paslaug^ visi vartotojai 
negincijamai, be kompromisq pripazjsta 
esancia auksto lygio, o tokias organizaci- 
jas vadina elitinemis. Sis poziuris j kokyb^ 
paprastai laikomas tradiciniu. Kokybe kaip 
reliatyvi s^voka isreiskiama visuomeniniq 
ir individualiq poreiki^ bei pageidavinuj 
kalba (Lemaitre, 2002). Siuo atveju koky- 
be suprantama kaip neutrali s^voka - tiek 
pozityvi, tiek negatyvi, bet dazniausiai lai- 
koma pozityvia. Reliatyvioje koncepcijoje 
jteisintos skirtingos kokybes s^vokos inter- 
pretacijos. Kokybes s^vokos interpretacija 
priklauso nuo konteksto, interpretuotojo 
pozicijos ar situacijos. Tos pacios paslaugos 
kokyb^ skirtingi zmones gali suvokti labai 
skirtingai; net ir tas pats asmuo gali pateik- 
ti skirtingas tos pacios paslaugos kokybes 
sampratas skirtingais momentais (Harvey 
ir Green, 1993). 

Siame straipsnyje, remiantis reliatyvia 
kokybes koncepcija, bus isskirti keli kokybes 
s^vokos apibrezimai, kurie yra aktualus atvi- 
rojo mokymosi idejos jgyvendinimui auksta- 
jame moksle. Kiekvieno apibrezimo pagrin- 
du, bus bandoma isskirti vertinimo kriterijus 
ir rodiklius ir juos pasitelkus aprasyti atviro- 
jo kurso kokyb^. 

Kokybe kaip paskirties tinkamumas. 
Skirtingos svietimo institucijos gali ture- 
ti skirtings misij^ ir tikslus. Tai reikalauja 


In Latin, the word “quality” (lat. qualitas) 
means property’. Various dictionaries describe 
it as an attribute of excellence in comparison 
with something that is similar. Generally this 
concept is associated with comparative value or 
worth (Stephenson, 2004). E. Sallis (1996) dis- 
tinguishes two conceptions of quality; quality 
as the absolute and quality as a relative con- 
ception. Quality as the absolute refers to the 
highest point of excellence and an achieved 
activity peak. Each achievement is recog- 
nized unquestionably by all consumers to be 
of the highest level; such organizations are 
called ‘elite’. This attitude toward quality is 
widely considered as ‘traditional’. Quality as a 
relative concept is expressed by the language 
of public and individual needs and requests 
(Lemaitre, 2002). In this case, quality is seen 
as a neutral concept: both positive and nega- 
tive; though most frequently it is viewed as a 
positive one. In the relative conception, ditferent 
interpretations of the quality concept are possi- 
ble. An interpretation of the quality concept de- 
pends on the context, the interpreter’s position 
or situation. The quality of the same service may 
be understood differently by different people; 
even the same person may provide different 
perceptions of quality for the same service at 
different times (Harvey and Green, 1993). 

Qn the basis of the relative concept of 
quality, this paper will distinguish several defi- 
nitions of the concept that are relevant for the 
implementation of the principle of open learn- 
ing in higher education. Qn the basis of each 
definition, attempts will be made to specify as- 
sessment criteria and indicators and, applying 
them for description of the quality of the open 
course. 

Quality as fitness of purpose. Each educa- 
tion institution has its own mission and goals. 
This requires exploration of the organization’s 
mission and goals. This exploration can in- 
clude a review of whether the purpose of an 
education organization is still adequate in a 
constantly changing situation. 
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nuolatinicj organizacijos misijos ir tikslij 
diskusijq: ar svietimo organizacijos pa- 
skirtis vis dar adekvati nuolat kintancioje 
situacijoje. 

Taikant si^ samprat^ kokybes vertinimui 
studijp dalyko lygmenyje ir orientuoj antis j 
atvirojo mokymosi koncepcij^ gali buti is- 
skiriamas kurso paskirties ir tikslq adekva- 
tumo atvirojo mokymosi idejai kriterijus. 

Rodikliai: 

• Kurso paskirtyje numatyta laisve 
studentams kelti savo tikslus ir jcj siekti, 
t. y. kursas turi fiksuot^ paskirtj, bet jame 
nekeliami studijavimo tikslai. 

• Kurso paskirtyje orientuoj amasi ne j 
destym^, bet j studijavimo palaikym^. 

• Kurso programoje numatyti studijp 
tikslai artimi studentp keliamiems studijavi- 
mo tikslams. 

Kokybe kaip atitikimas paskirciai. 

Kokybe vertinama pagal tai, kaip svietimo 
institucijos veikla atitinka paskirtj. Insti- 
tuciniame lygmenyje paskirtis bendriausia 
forma atsispindi organizacijos misijoje, o 
veiklos kokybe yra nusakoma kaip tos pa- 
skirties atitikimo lygmuo. Vertinant kokyb^, 
tikrinama, ar proceso metu gauti rezultatai 
atitinka keliamus tikslus. 

Remiantis sia samprata, vertinant atvi- 
rojo mokymosi kurs^ svarbiausiu kriteriju- 
mi tampa to kurso paskirties atliepimas, t. y. 
sudarymas galimybes studentui kelti studi- 
javimo tikslus ir rinktis jq pasiekimo kelius. 
Kursas turi padeti studentams realizuoti tai, 
kas, jij manymu, yra studijavimo esme. 

Rodikliai: 

• Studentij keliam;^ tikslp pasiekimo 
laipsnis. 

• Studentij studijavimo sampratos reali- 
zacija kurso metu. 

• Kurse sudarytp studij;^ galimybip is- 
naudojimas studentams siekiant issikeltLj 
tikslq. 


When applying the quality as fitness of 
purpose’ concept, the focus is on assessing the 
quality of the open learning course. The criteri- 
on is the adequacy of the purpose of the course 
in relation to the principles of open learning. 

Indicators: 

• The purpose of the course allows stu- 
dents the freedom to set and pursue their per- 
sonal goals, i.e. the course has a fixed purpose, 
but it does not set personal study goals. 

• The purpose of the course shows orien- 
tation towards the support of learning not to- 
wards teaching. 

• Study goals anticipated in the course pro- 
gramme are complementary to studying goals 
being set by students. 

Quality as fitness for purpose. Quality is 
assessed according to how fit for purpose that 
activity is for an education institution. At an in- 
stitutional level, the purpose in the most general 
form is reflected in the organizations mission and 
quality is described as the level of fitness for that 
purpose. Assessing quality, verification, is carried 
out to determine whether results obtained satisfy 
goals set 

In accordance with this conception the main 
quality criterion is whether the course fits its pur- 
pose. The main purpose of the open learning 
course is the creation possibilities for the student 
to set study goals and to choose ways to achieve 
them. The course should create opportimities for 
each student to devise their personal perceptions 
of learning. 

Indicators: 

• The degree of achievement of goals set 
by students. 

• Realization of the conception of student 
studying during the course. 

• Use of study possibilities available in 
the course as students pursue goals set by 
themselves. 

Quality as fulfilment and/or exceeding 
client’s needs. Quahty in an education institu- 
tion is commensurate with client satisfaction 
with the service provided. Here an important 
task is to identify clients of the education service. 
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Kokybe kaip klientt} poreikiif patenki- 
nimas ir/ar jtf poreikitf virsijimas. Kokybe 
svietimo jstaigoje apciuopiama per klientp 
pasitenkinim^ teikiama paslauga. Cia svar- 
bus uzdavinys - identifikuoti svietimo pa- 
slaugos klientus, poreikius ir lukescius 
teikiamos paslaugos atzvilgiu ir tuo pagrin- 
du sukurti sistem^, leidzianci^ nustatyti tp 
poreikip patenkinimo laipsnj, subjektyvp 
klientp pasitenkinimo fakt^ arba jp nepasi- 
tenkinimo priezastis. 

Kai siame kokybes apibrezime akcentuo- 
jamas poreikiij. patenkinimas svarbus tampa 
studentp poreikip paramai gauti patenkini- 
mo kriterijus. Kokybe pagal sj kriterijp gali 
buti vertinama pagal siuos rodiklius: 

• Studijavimo sunkump ir barjerp jvei- 
kimas kurso metu. 

• Kurse pasiulytos paramos studentams 
pasiteisinimas. 

Tuo atveju, kai siame kokybes apibrezime 
akcentuojamas studento poreikiij. virsijimas, 
demesys turetp buti kreipiamas j atviruoju 
mokymusi kuriam^ pridedamqj^ vert^, t. y. 
tai, ko studentas is pradziq tikslingai nesieke, 
bet kurso metu atrado kaip verting^ rezul- 
tat^. Pagrindiniu vertinimo kriterijumi cia 
taptp naujos vertes atradimas kurso metu. 
Vertinimui pagal sj kriterijq gali buti taikomi 
sie rodikliai: 

• Kurso pradzioje nenumatytp studijp 
rezultatp pasiekimas. 

• Naujp mokymosi metodp jvaldymas. 

Sis egzistuojancip studentp poreikip per- 

zengimas pereinant is tradicines j atvirojo 
mokymosi kultur^ svarbus tampa remiantis 
kokybes kaip transformacijos (angl. quality 
as transformation) samprata. Del studento 
ir kurso s^veikos prasideda kokybiniai stu- 
dento pokyciai - transformacija. Taigi kuo 
kursas kokybiskesnis, tuo esmingesnius po- 
kycius patirs studentai. Kokybes vertinimas, 
remiantis sia kokybes samprata, atliekamas 


The aim is to identify their needs and expecta- 
tions with regard to the service provided. On that 
basis, a system needs to be designed identifying 
the degree of fulfilment of those needs, a review 
of client subjective satisfaction or reasons for their 
dissatisfaction. 

When fulfilment of needs is being empha- 
sized in this definition of quality, the criterion for 
fulfilment of students learning support needs be- 
comes important. 

• Overcoming of studying difficulties and 
barriers during the course. 

• Justffication of the support provided for 
students in the course. 

In the case when this definition of quality 
emphasizes exceeding of student’s needs, atten- 
tion should be drawn to the added value created 
by open learning. This may include something 
the student did not purposefully seek to achieve 
in the beginning, but during the course found 
it to be a valuable achievement. Here the main 
assessment criterion would he the discovery of 
new value during the course. The assessment ac- 
cording to this criterion could employ the fol- 
lowing indicators: 

• Achievement of study results unanti- 
cipated at the beginning of the course. 

• Mastery of new learning methods. 

This exceeding of students needs while 

moving from a traditional to open learning cul- 
ture becomes important with reference to the 
concept of quality as transformation. Because 
of the interaction between the student and 
the course, qualitative changes of the student 
take place This is called ‘transformation. Thus, 
the higher the quality of the course, the more 
transformation students will experience. Qual- 
ity assessment, in accordance with this concept 
of quality, is carried out according to the main 
criterion; the degree of transformation from 
traditional studies to the open learning culture 
experienced by students during the course. 

Here the course quality can be assessed ac- 
cording to the following indicators: 

• Discovery of new studying methods. 
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1 lentele. Atvirojo mokymosi kurso kokybes kriterijai ir rodikliai 
Table 1. Quality criteria and indicators of the open learning course 


TAIKYTOS KOKY- 
BES SAMPRATOS 
APPLIED QUALITY 
CONCEPTIONS 

KURSO VERTINIMO KRITERIJAI 
CRITERIA FOR THE COURSE 
EVALUATION 

KURSO KOKYBES RODIKLIAI 
INDICATORS OF THE COURSE QUALITY 

Kokybe kaip 

Kurso paskirties ir tikslij atitiki- 

Kurso paskirtyje numatyta laisve studentams kelti 

paskirties tinka- 
mumas 

mas atvirojo mokymosi idejai 

savo tikslus ir jq siekti, t. y. kursas turi fiksuotq 
paskirtj, bet da nekeliami studijavimo tikslai 
Kurso paskirtyje orientuojamasi ne j destymq, bet j 
studijavimo palaikymq 

Kurso programoje numatyti studijq tikslai artimi 
studijavimo tikslams 

Quality as fitness 

Fitness of the course purpose 

The purpose of the course allows to students the 

of purpose 

and goals for the idea of open 
learning 

freedom to set and pursue their goals, i.e. the 
course has a fixed purpose, but it does not set 
studying goals 

The purpose of the course shows orientation 
towards the support of learning not towards 
teaching 

Study goals anticipated in the course programme 
are complementary to studying goals being set 
by students 

Kokybe kaip atiti- 

Atvirojo mokymosi kurso pa- 

Studentq keliamq tikslq pasiekimo laipsnis 

kimas paskirciai 

skirties atliepimas, t.y. sudary- 
mas galimybes studentui kelti 
mokymosi tikslus ir rinktis jq 
pasiekimo kelius 

Studentq studijavimo sampratos realizacija kurso 
metu 

Kurse sukurtq studijq galimybiq panaudojimas ir 
jq nauda studentams siekiant savo tikslq 

Quality as fitness 

Fitness for the purpose of the 

The degree of achievement of goals set by stu- 

for purpose 

open learning, i.e. the creation 
of the possibility for the student 
to set learning goals and choose 
ways for their achievement 

dents 

Realization of the conception of student study- 
ing during the course 

Use of study possibilities available in the course 
as students pursue goals set by them 

Kokybe kaip 

Studenti} paramos poreikiq paten- 

Studijavimo sunkumq jveikimas kurso metu 

klienUy poreikiq 
patenkinimas 

kinimas kurse 

Kurse pasiulytos paramos studentams 
pasiteisinimas 

Quality as fulfil- 

Fulfilment of student’s support 

Qvercoming of studying difficulties and barriers 

ment of client’s 
needs 

needs in the course 

during the course 

Justification of the support provided for students 
in the course 

Kokybe kaip 

Naujos vertes atradimas kurso 

Kurso pradzioje nenumatytq studijq rezultatq 

klientij poreikiij 
virsijimas 

metu 

pasiekrmas 

Naujq mokymosi metodq jvaldymas 

Quality as exceed- 

The discovery of a new value dur- 

Achievement of study results unanticipated at the 

ing of client’s 
needs 

ing the course 

beginning of the course 
Mastery of new learning methods 

Kokybes kaip 

Kurso metu studentq patiriamos 

Naujq studijavimo metodq atradimas 

transformacija 

transformacijos is tradiciniq studiji} 
I atvirojo mokymosi kulturq laipsnis 

E. mokymosi kompetencijq pletojimas 
Mokymosi sampratos ispletimas kurso metu 

Quality as 

The degree of transformation from 

Discovery of new studying methods 

transformation 

traditional studies to the open 
learning culture experienced by 
students during the course 

Development of e-learning competencies 
Extension of the conception of learning during the 
course 
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pagal svarbiausi^ kriterijp: kurso metu stu- 
dentp patiriam^ transformacijos is tradiciniq 
studijp j atvirojo mokymosi kultur^ laipsnj. 
Cia kurso kokybe gali buti vertinama pagal 
siuos rodiklius: 

• Naujq studijavimo metodq atradimas. 

• E. mokymosi kompetendjq pletojimas. 

• Mokymosi sampratos ispletimas kurso 
metu. 

Siekiant apibendrinti siame skyriuje pa- 
teikt^ skirtingp kokybes sampratp taikym^ 
atvirojo mokymosi koncepcijai, zemiau patei- 
kiamas atvirojo mokymosi kurso kokybes kri- 
terij^ ir rodiklip aprasas (1 lentele). 

2 

MisRigjg STUDuy kurso 

UNIVERSITETE VERTINIMO ATVEJIS 

2.1. MisRigjg STUDijg kurso 
CHARAKTERISTIKA 

Sis misripjp studijp kursas yra edukologijos 
krypties magistro studijp dalis. Jam studijq 
programoje numatyti keturi kreditai. Kursas 
buvo parengtas ir pirm^ kart^ teikiamas t^s- 
tinip studijp studentams 2002 m. Nuo tada sis 
kasmet teikiamas kursas budavo nuolat atnau- 
jinamas: papildoma kurso medziaga, jvedami 
nauji e. mokymosi elementai, pagal grupes 
poreikius koreguojamas studijq scenarijus. 

Galutinai nusistovejo misrii^ji^ studijij. 
scenarijus, kuriuo vadovaujantis per semes- 
tr^ organizuojami trys akivaizdines sesijos. 
Atskirais atvejais, kai studentai gyvena geo- 
grafiskai nutolusiose vietovese, sios sesijos 
organizuojamos vaizdo konferendjp budu. 
Likusios studijos vyksta nuotoliniu budu pa- 
sitelkiant e. mokymosi priemones: interneto 
aplinkoje patalpintus paskaitp jrasus (ViPS 
priemone), virtuali^ mokymosi aplink^ 
(FirstClass) ir sinchroninio komunikavimo 
priemones {Skype arba MSN). Studento dar- 
bo laik^ dalyvaujant siame kurse galima butp 


• Development of e-learning compe- 
tendes. 

• Extension of the perception of lear- 
ning during the course. 

As a summary of the application of dif- 
ferent concepts of quality introduced in this 
section for the conception of open learning, a 
schedule of quality criteria and indicators of 
the open learning course is presented below 
(Table 1). 

2 

THE CASE OF THE EVALUATION OF 
AN BLENDED STUDIES COURSE AT 
UNIVERSITY 

2.1 . CHARACTERIZATION OF THE 
BLENDED STUDIES COURSE 
This blended studies course is part of Master 
studies in the field of Education. Four credits 
are allocated for this course in the study pro- 
gramme. The course was prepared and offered 
for the first time to students of continuous 
studies in 2002. Since then, this annual course 
has been constantly revised, course material 
supplemented, new e-learning elements in- 
troduced, and the study scenario adjusted ac- 
cording to group needs. 

The scenario of blended studies has been 
finally established, on the basis of which three 
face-to-face sessions are organized during a 
semester. In special cases, when students live 
in geographically distant localities, these ses- 
sions are organized by means of video confer- 
ences. The remaining studies are carried out in 
a distant mode employing e-learning means; 
recordings of lectures placed in the Internet 
environment (ViPS tool), a virtual learning 
environment (FirstClass) and synchronous 
communication tools (Skype or MSN). Work 
time of a student entering this course could 
be divided as follows: Individual studies not 
using e-learning means; (20-30 percent); 
individual studies using e-learning means; 
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suskirstyti taip: individualios studijos nenau- 
dojant e.mokymosi priemonip (20-30 proc.); 
individualios studijos naudojant e.mokymosi 
priemones (20-30 proc.); akivaizdinis ben- 
dravimas ir bendradarbiavimas (15-20 proc.), 
virtualus bendravimas ir bendradarbiavimas 
(30-35 proc.). 

Sio kurso studijos vyksta dviem etapais: 
pirmajame dominuoja teorines studijos (pas- 
kaitp klausymas, savarankiskas literaturos 
skaitymas, diskusijos virtualioje aplinkoje), 

0 antrajame praktine taikomoji veikla (tai- 
komijjp idejp paieska, grupiq formavimasis, 
projektine veikla). Vertinimas yra integruotas 

1 studijp proces^. Kiekviename etape yra nu- 
matytas refleksyvus savo paties studijavimo 
jsivertinimas, tutoriaus atliekamas neforma- 
lus darantis jtak^ vertinimas ir destytojo kartu 
su tutoriumi atliekamas konstatuojamasis stu- 
dijij pasiekimcj vertinimas. 

Paramos sistemoje numatyta keturios pa- 
reigybes: destytojas, tutorius (vienas 20-ciai 
student^), studijLj administratorius ir techni- 
kas. Destytojui sioje sistemoje paliktos dalyki- 
ni;^ zinici reikalaujancios konceptualios para- 
mos funkcijos, o visa didaktine ir organizacine 
individualizuota kiekvieno studento parama 
atliekama tutoriaus. Studij;^ ir virtualios mo- 
kymosi aplinkos administratorius atlieka nuo 
studijavimo proceso atsietas administracines 
funkcijas (studentp registracija, atsiskaitym;| 
apskaita, virtualios aplinkos parengimas nau- 
jai studenti^ grupei), o technikas imasi darbo 
tik pagal poreikj, kai bet kuriam kurso daly- 
viui kyla techninicj problemi^. Studentai taip 
pat skatinami vienas kitam padeti. 

2.2. KURSO KOKYBES VERTINIMO 
METODIKA 

Studijq kurso kokybes vertinimui buvo pri- 
taikyti du duomenp rinkimo metodai: do- 
kumentp turinio analize panaudota kurse 
numatytiems studijp tikslams vertinti, o 


(20-30 percent); face-to-face communication 
and collaboration; (15-20 percent) and vir- 
tual communication and collaboration; (30-35 
percent). 

Studies within this course are carried out 
in two stages: the first is dominated by theoreti- 
cal studies (listening to lectures, self-contained 
reading of literature and discussions in a vir- 
tual environment). In the second stage, practi- 
cal applied activities prevail, (search for applied 
ideas, formation of groups and project activity). 
Evaluation is integrated into the study process. 
Each stage provides for a reflective evaluation 
of one’s own studying, an informal formative 
evaluation and carried out by the tutor and a 
summative evaluation of achieved study results 
carried out by the teacher together with the 
tutor. 

The system of support provides four po- 
sitions; the teacher, the tutor (one for 20 stu- 
dents), the administrator of studies and the 
technician. For the teacher this system re- 
serves functions of conceptual support that 
require subject knowledge, and the whole 
didactic and organizational individualized 
support for each student is carried out by the 
tutor. The administrator of studies and virtual 
learning environment performs administra- 
tive functions disassociated from the study 
process, (registration of students, recording 
of student assessment and preparation of 
virtual environment for a new group of stu- 
dents). The technician becomes involved only 
when it is necessary such as when any course 
participants are confronted with technical 
problems. Students are also encouraged to 
help each other. 

2.2. METHODOLOGY FOR OUALITY 
ASSESSMENT OF THE COURSE 

For quality assessment of the study course two 
methods of data collection have been applied; 
the analysis of the content of documents has 
been employed for the evaluation of study 
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stxidentij apklausa padejo surinkti informa- 
dj 4 apie studijavimo tikslus, jp pasiekim^ ir 
stxidijavimo patirtj. 

Buvo parengtos dvi suderintos studen- 
tp apklausos anketos-. apklausai pries studi- 
javim^ kurse ir apklausai po studijp kurse. 
Priemonip rengimo pagrindu tapo atviro- 
jo mokymosi kurso kokybes rodikliai (zr. 
1 lente4), o isskirti matuojamus kintamuo- 
sius padejo pirmajame sio straipsnio sky- 
riuje aptartos studijavimo tikslp ir destymo 
ir studijavimo sampratp tipologijos. 

Tiriamas buvo 2005-2007 metais Vy- 
tauto Didziojo universiteto Svietimo studijp 
centre parengtas ir misriuoju budu studen- 
tams teikiamas „siuolaikinip informacinip 
komunikacinip technologijp svietime kur- 
sas“. 2005-2007 m. kurs^ pabaige keturios 
studentp grupes. Tyrime dalyvavo 63 stu- 
dentai. Pries pradedant kurs^ visp grupip 
apklausa buvo atliekama akivaizdiniu budu 
dar nepradejus pasiruosimo darbui virtua- 
lioje mokymosi aplinkoje. Apklaus^ vykde 
tutorius. 

Apklausa pries pradedant kurs^ atliko 
ne tik tyrimo, bet ir studijp proceso para- 
mos, funkcij^, nes ja pasinaudojus buvo 
numatomi busimi studijavimo nuotoliniu 
budu barjerai ir planuojama paramos vei- 
kla. Del dvejopo apklausos vaidmens ir 
poreikio sieti gautus duomenis su apklau- 
sa kurs^ uzbaigus si apklausa negalejo buti 
anonimine. Pirmosios grupes (42) studentai 
pries pradedami studijas kurse anket^ pilde 
akivaizdinio susitikimo su tutoriumi metu. 
Veliau pirmoji anketa buvo jdeta j internet^ 
ir velesni sio kurso dalyviai (21) turejo uz- 
pildyti internetin^ jos form^. 

Kurs^ pabaigus vienos studentp grupes 
(22 studentai) apklausa vyko akivaizdziai, o 
likusios trys studentp grupes (41) j antro- 
sios anketos klausimus atsake nuotoliniu 
budu naudoj antis el. pastu. 


goals anticipated in the course and a student 
survey has helped to collect information on 
studying goals, their achievement and study- 
ing experience. 

Two matching questionnaires for the stu- 
dent survey have been prepared; for the sur- 
vey before studying in the course and for the 
survey after studies in the course. The quality 
indicators of the open learning course (see Ta- 
ble 1) have constituted the basis for the prepa- 
ration of questionnaires, while the typologies 
of studying goals and teaching and studying 
conceptions discussed in the first section of 
this paper have helped to distinguish variables 
measured. 

The research has involved the course 
“Modern Information and Communication 
Technology in Education”, which was prepared 
at the Centre of Educational Studies at Vytau- 
tas Magnus University in 2005-2007 and was 
provided for students in a blended mode. In 
2005-2007 four groups of students attended 
the course. Sixty- three students took part in the 
survey. Before beginning the course, a survey of 
all the groups was carried out in a face-to-face 
mode having not yet started the preparation of 
the work in the virtual learning environment. 
The data was collected by the tutor. 

The survey before the beginning of the 
course fulfilled not only the function of re- 
search but also that of the support of the study 
process. The survey provided means to an- 
ticipate any future study barriers in a distant 
mode. The survey also enhanced planning for 
future support activities. Due to the dual role 
of the survey and the need to relate the data 
obtained before and after the course, this sta- 
tistical exercise could not remain anonymous. 
The first groups of 42 students, before com- 
mencing the course, filled in the questionnaire 
during a face-to-face meeting with the tutor. 
Later the first questionnaire was placed on 
the Internet and subsequent students of this 
course, 21 in number, were requested to fill in 
the Internet form of the questionnaire. 
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Apibendrinant duomenis buvo taiko- 
mos sios statistines analizes proceduros: 
statistinip skirstini;^ analize, kryzmines kla- 
sifikadjos lentelip sudarymas ir koreliadniai 
skaidavimai. 

3 

KURSO KOKYBES VERTINIMO 
REZULTATAI 

3.1 . STUDIJg TIKSLg ATITIKIMAS 
ATVIROJO MOKYMOSI KULTUROS 
KONTEKSTUI 

Studiji^ programoje keliamas tikslas supazin- 
dinti staidentus su siuolaikinii^ informadnicj 
technologijLj vystymusi ir praktinio pritai- 
kymo svietime galimybemis. Taigi, programoje 
keliami studijp tikslai pirmiausia kreipiami j 
profesines orientadjos stndentus, keliandus su 
profesine karjera siejamus studijavimo tikslus. 
Kadangi sis kursas yra magistro lygmens studij;| 
programcj dalis, tai jis gali tapti laipteliu magis- 
tro diplomo link ir buti naudingas akademines 
bei profesines karjeros siekiantiems studen- 
tams. Studentp, kuriems sie tikslai svarbus yra 
nemazai (zr. 1 pav.): net 95 proc. studentpprak- 
tinei veiklai reikalingcj zinip ir jgudzip jgijim^ 
laiko svarbiu tikslu, o diplomas kaip profesines 
ar akademines karjeros priemone svarbus 84 ir 
73 proc. student^ Visq kitp studiji^ orientacijp 
studentai rengiant studiji^ program^ atsiduria 
antrame plane. Tarp ji^ gausiausia asmeninio 
tobulejimo siekianti studentp grupe. 

Rengiant nuotolini;^ studijp kurs^ ir ren- 
kantis bendravimu ir bendradarbiavimu pa- 
remtas studijq formas, buvo siekiama suda- 
ryti s^lygas socialines orientacijos studentams 
siekti socialinicj tikslp. Bet tai kurso rengejq o 
ne studijp programos sudarytojp sumanymas. 

Paprastai j kurs^ jsijungus naujai studen- 
tij grupei, studij;^ programoje fiksuoti tikslai 
nera is esmes perziurimi. Jie yra pateikiami 


After participation in the course, a survey 
of 22 students was carried out in a face-to- 
face mode, and the remaining three groups 
of students, 41, responded to the second 
questionnaire in electronic form, via e-mail. 

In order to sum up the data, the following 
procedures of statistical analysis have been 
applied; frequencies, cross-tabulations and 
correlations. 

3 

RESULTS OF THE QUALITY 
ASSESSMENT OF THE COURSE 

3.1. FITNESS OF STUDY GOALS FOR 
THE CONTEXT OF AN OPEN LEARNING 
CULTURE 

The study programme has the goal of famil- 
iarizing students with development of modern 
information technology and possibilities and 
its practical application in education. There- 
fore, study goals set in the programme are 
initially directed at students with professional 
orientation, who set studying goals related 
to their professional career. Since this course 
is part of Master level study programmes, it 
can become a step towards the Masters di- 
ploma and be useful for students seeking an 
academic and professional career. The number 
of students who find these goals important is 
significant (see Fig. 1.) Ninety-five percent of 
students consider the acquisition of knowl- 
edge and skills necessary for practical activity 
to be an important goal, while the diploma as 
an incentive for a professional and academic 
career is of importance to 84 and 73 percent of 
students. Students with other study goals were 
less of a priority when the course programme 
was being developed. Among the student 
body, the group of students seeking personal 
development is largest. 

While preparing the course of distant stud- 
ies and choosing study forms based on inter- 
action and collaboration, attempts were made 
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studentams kaip duotybe. Po keleto kurso 
teikimp, jei pastebima, kad tie tikslai neati- 
tinka esamos padeties, jie pakoreguojami. 
Studijq tikslai gali buti atnaujinami tobu- 
linant studijp program^. Vertinant pagal sj 
rodiklj galima teigti, kad aukstojo mokslo 
studijp tikslp formulavimo praktika yra nu- 
tolusi nuo atvirojo mokymo kulturoje vyrau- 
janciq normp. 

Pradedant kurs^, nurodoma kurso pa- 
skirtis, kuri apima siq s^lygp studentams 
sudarym^: 

• Igyti studijp taikant skirtingas IKT 
patirties. 

• Susipazinti su IKT taikymo svietime 
galimybemis. 

• Pasirengti atvirojo mokymosi ga- 
limybiq konkreciame svietimo kontekste 
projektavimui. 

Siuo kursu bandoma sudaryti erdv^ stu- 
dentams kelti savo studijavimo tikslus. Kurso 


to create conditions for students with primar- 
ily social orientations to pursue social goals. 
This idea was introduced by course develop- 
ers, not authors of the study programme. 

Usually, when a new group of students 
begins the course, goals set in the study pro- 
gramme are not, in fact, revised. They are 
introduced to students as something which 
is simply given. After several offerings of the 
course, if it is noticed that those goals do not 
fit the existing situation, they are revised. Study 
goals can be updated when improvement of the 
study programme is being carried out. Evalua- 
tion according to this indicator enables a pre- 
cise review of how significantly the practice of 
study goals formulation in higher education 
has digressed from norms prevailing in an 
open teaching culture. 

The beginning of the course involves speci- 
fication of the course purpose which includes 
the creation of the following conditions to 
students: 


Slekti susirasti bendraminclij, uzmegzti naujus rysius 
To seek to find the congenial, to make new contacts 

Slekti jdomial praleisti laikg, bendraujant su zmonemis 
To seek to spend time in an interesting way communicating 

withpeople 

Slekti save isbandyti irsustiprinti pasitikejimgsavimi 
To seek to try oneself and enhance self-confidence 

Siekti asmenybes tobulejimo 
To seek personal development 

Kursas kaip„laiptelis"akademineje karjeroje 
The course as a„step" in an academic career 

Patenkinti susidomejimg kursu 
To satisfy the interest in the course 

Kursas kaip zingsnis diplomo, atskleidziancio karjeros galimybes, link 
The course as a step towards the diploma opening career opportunities 


Siekti zinig ir jgudzig, reikalingg praktinei veiklai 
Acquisition of knowledge and skills 



1 pav. Svarbiausi studijavimo tikslai pries dalyvaujant kurse 
Fig.1 . The most important studying goals before participation in the course 
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paskirtis nera oficialiai dokumentuota pro- 
gramoje, bet jos reflektavimas ir jvedimas gali 
buti vertinamas kaip atvirojo mokymo kultu- 
ros apraiska kurse. 

3.2. ATVIROJO MOKYMOSI PASKIRTIES 
ATLIEPIMAS KURSE 

Studijavimo tiksli} pasiekimo laipsnio iver- 
tinimas 

Studijavimo tikslij pasiekimas buvo ver- 
tinamas naudojantis kryzmines klasifikacijos 
lentelemis, gretinant kurso pradzioje keltus 
tikslus ir tikslq pasiekimo laipsnio jsivertinim^ 
po kurso. Tokiu budu nustatyta, kokia dalis is 
konkretij tiks4 kdusip studentp pripazjsta t^ 
tiks4 pasiek^ (zr. 2 pav). 

Is tyrimo rezultatcj matyti, kad daugiau 
nei trecdalis studentp, kelusip asmeny- 
bes tobulinimo tikslus, jp pasiekim^ laiko 
pagrindiniu studijavimo kurse rezultatu 


• To acquire study experience through the 
application of different ICT. 

• To familiarize with possibilities of the 
application of ICT in education. 

• To prepare for the projection of open 
learning possibilities in a specific education 
context. 

This course attempts to create for students 
the space for setting their own studying goals. 
The course purpose is not officially document- 
ed in the programme, although its reflection 
and introduction can be viewed as a manifesta- 
tion of an open learning culture in the course. 

3.2 HOWTHE COURSE FITS THE 
PURPOSE OF OPEN LEARNING. 

The assessment of the degree of goal 
achievement 

Achievement of studying goals has been 
assessed using cross-tabulation, comparing 
goals set in the beginning of the course with 


Susirasti bendramlncial, uzmegzti nauji rysial 
The congenial found, new contacts established 


Idomiai pralelstas lalkas, bendraujant su zmonemis 
The time spent in an interesting 

Savys isbandymas ir pasitikejimo savimi stiprinimas 
Testing of oneself and enhancement 

Kurse buvo tobuiinama asmenybe 
Development of personality 

Kursas kaip„laiptelis"akademineje karjeroje 
The course as a 'step' in an academic career 

Patenkintas susidomejimas kursu 
Satisfied interest in the course 

Zengtas zingsnis diplomo, atskleidziancio karjeros galimybes, link 
A step towards the diploma openning career possibilities 


Igyta zinig ir jgudzig, reikalingg praktinei veiklai 
Acguisition of knowledge and skills 
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■ Laiko pagrindiniu 
pasiekimu kurse 
Viewed as the main achi- 
evement in the course 

□ Pripazjsta irtokj 
pasiekimg 

Acknowledge and such 
achievement 

■ Tai nepriskirla slo kurso 
pasiekimams 

Not attributed to achieve- 
ments of this course 


0% 10% 20% 30% 40% 50% 60% 70% 80% 

2 pav. Studijavimo tikslq pasiekusiq studenti), kelusiq konkrecius tikslus, dalis 
Fig.2. Part of students who have set specific studying goals and achieved them 
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(39 proc.). Nors profesines orientadjos stu- 
dentp buvo dauguma (zr. 1 pav.), taciau tik 
maziau nei trecdaliui (29 proc.) is jp zinios 
ir jgudziai, reikalingi praktinei veiklai, tapo 
pagrindiniu pasiekimu. Dar mazesne da- 
lis (19 proc.) pagrindiniu rezultatu nurode 
zingsnj diplomo, atveriando karjeros ga- 
limybes, link. Vertinant studijavimo tikslp 
pasiekim^ butina pastebeti, kad j praktin^ 
veik4 orientuotp zinip ir jgudzip jgijimas, 
asmenybes tobulinimas pasiektas absoliu- 
dos daugumos (98 proc.) siuos tikslus ke- 
lusip studentp. 

Individualios studijavimo sampratos realizavi- 
mas kurse 

Siekiant nustatyti, kaip studentams kur- 
se pavyko realizuoti esmin^ savo studijavi- 
mo samprat^ buvo gretinami apklausp pries 
kurs^ ir po kurso rezultatai ir analizuojamos 
kryzmines klasifikacijos lenteles. 2 lenteleje 
gretinamos penkios svarbiausios studijavi- 
mo sampratos: 

A. Dominuojandos studijavimo sampra- 
tos pries kurs^. 

B. Studentp atpazinta dominavusi studi- 
javimo samprata. 

C. Esmines studentp sampratos, sekmin- 
giausiai realizuotos kurse. 

Pastebeta, kad pries pradedami sj kurs^ 
dauguma studentp (70 proc.) kaip esmin^ kde 
studijavimo, kaip asmeninio tobulejimo, sam- 
prat^. 70 proc. is jp si^ samprat^ visiskai rea- 
lizavo, kadangi po kurso atpazino j^ kaip es- 
min^ savo studijavimo charakteristik^. Visoje 
imtyje jvardijant studijavimo kurse samprat^ 
asmeninis tobulejimas uzeme antr^ viet^, jis 
eina po naujp dalykp suzinojimo sampratos, 
kuri^, kaip esmin^ savo studijavimo charak- 
teristik^, isskyre 62 proc. studentp. 

Pastebeta, kad is kurso pradzioje studen- 
tp isvardytp esminip studijavimo sampratp 
penketuko keturias kurse pavyko realizuoti 


the degree of goal achievement identified by 
students at the completion the course. In this 
way, it has been established what proportion of 
students who set a specific goal acknowledged 
that they have achieved that goal (see Fig. 2) 

Findings of the research show that more 
than one third of students, who set the goals of 
personal development, consider their achieve- 
ment to be the main result of studying in the 
course (39 percent). Although students of pro- 
fessional orientation constituted the majority 
(see Fig. 1), less than a third (29 percent) of 
them viewed the knowledge and skills neces- 
sary for practical activity as the main achieve- 
ment. A still smaller group, 19 percent, have in- 
dicated as the main outcome, the step towards a 
diploma opening career opportunities. Assess- 
ing the achievement of studying goals, it is nec- 
essary to note that the acquisition of knowledge 
and skills oriented towards practical activity 
and personal development have been achieved 
by the majority of students, 98 percent, who set 
these goals. 

Realization of individual perceptions of study- 
ing in the course 

In order to establish how well students 
succeeded in realising their essential studying 
perceptions in the course, the comparison of 
survey results before and after the course and 
the analysis of cross-tabulation have been used. 
Table 2 presents the comparison of the ftve 
most important studying conceptions: 

A. Dominant conceptions of studying be- 
fore the course. 

B. A dominant conception of studying rec- 
ognized by students. 

C. Essential student conceptions success- 
fully realized in the course. 

It has been noticed that before starting this 
course most students, 70 percent, viewed the 
conception of studying as personal develop- 
ment to be an essential one. Seventy percent of 
them have realized this perception complete- 
ly, since at the completion of the course they 
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2 lerEtele. Individualios studijavimo sampratos realizavimas kurse 
Table 2. Realization of an individual perception of studying in the course 


A. Dominuojancios studijavimo 
sampratos pries kurs^ 

(proc. studenti}, nurodanciq sam- 
pratq kaip esmin^) 

A. Dominant perceptions of stu- 
dying before the course [percent of 
the students indicating the concep- 
tion as essential) 

B. Studijavimo kurse jvardijimas 
[proc. studenttj, atpazinusitj 
siq sampratq kaip esmin^ kurso 
charakteristikq) 

B. Identification of studying in the 
course [percent of the students who 
have recognized this conception as an 
essential characteristic of the course) 

C. Esmines sampratos realizavimas 
kurse [proc. studentq, atpazinusiq 
savo esminf sampratq kurse) 

C. Realization of an essential 
perception in the course 
[percent of the students who have 
recognized their essential concepti- 
on in the course) 

1. Asmeninis tobulejimas 
(70 proc.) 

Personal development 
(70 percent) 

1. Suzinojimas tq dalykq, kurie iki 
Mol buvo nezinomi (62 proc.) 

Learning things that have not been 
known yet (62 percent) 

1. Asmeninis tobulejimas 
(74 proc.) 

Personal development (74 percent) 

2. Profesinis tobulejimas 
(65 proc.) 

Professional development 
(65 percent) 

2. Asmeninis tobulejimas (59 proc.) 
Personal development (59 percent) 

2. Suzinojimas tq dalykq, kurie iki 
siol buvo nezinomi (70 proc.) 
Learning things that have not been 
known yet (70 percent) 

3. Ziniij ir jgudziq jgijimas panau- 
dojimui (58 proc.) 

Acquisition of knowledge and 
skills for practice (58 percent) 

3. Ziniq ir jgudziq jgijimas panau- 
dojimui (55 proc.) 

Acquisition of knowledge and skills 
for practice (55 percent) 

3. Ziniq ir jgudziq jgijimas panau- 
dojimui (60 proc.) 

Acquisition of knowledge and 
skills for practice (60 percent) 

4. Gaunamos informacijos 
perdirbimas j asmenines zinias 
(49 proc.) 

Conversion of received infor- 
mation into personal knowledge 
(49 percent) 

4. Asmeniniq ziniq konstravimas 
(48 proc.) 

Construction of personal knowled- 
ge (48 percent) 

4. Profesinis tobulejimas (54 proc.) 

Professional development 
(54 percent) 

5. Suzinojimas tq dalykq, kurie iki 
siol buvo nezinomi (48 proc.) 
Learning things that have not 
been known yet (48 percent) 

5. Profesinis tobulejimas (45 proc.) 

Professional development 
(45 percent) 

5. Praktines patirties pavertimas 
ziniomis (52 proc.) 

Conversion of practical experience 
into knowledge (52 percent) 

Asmeniniq ziniq konstravimas 
(41 proc.) 

Construction of personal know- 
ledge (41 percent) 

Gaunamos informacijos perdirbi- 
mas j asmenines zinias (41 proc.) 
Conversion of received infor- 
mation into personal knowledge 
(41 percent) 

Gaunamos informacijos perdirbi- 
mas j asmenines zinias (48 proc.) 
Conversion of received infor- 
mation into personal knowledge 
(48 percent) 

Praktines patirties pavertimas 
ziniomis (37 proc.) 

Conversion of practical experien- 
ce into knowledge (37 percent) 

Praktines patirties pavertimas zinio- 
mis (33 proc.) 

Conversion of practical experience 
into knowledge (33 percent) 

Asmeniniq ziniq konstravimas 
(48 proc.) 

Construction of personal know- 
ledge (48 percent) 
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daugiau kaip pusei sias sampratas esminemis 
laikiusip student^ (54-74 proc.). 

Kurso konstruktyvistin^ pakraip^ rodo 
tai, kad asmeniniq zinip konstravimas ir 
praktines patirties pavertimas zinojimu kur- 
se buvo ryskesnis nei gaunamos informadjos 
pavertimas asmeninemis ziniomis. 

Pasiulyti^ studijavimo galimybiij. panau- 
dojimas 

Destymas atvirojo mokymosi kultu- 
roje yra suprantamas kaip studijavimo ga- 
limybip sukurimas. Taciau kurso progra- 
mos ir medziagos rengejai ir studijavimo 
palaikanti komanda gali sukurti tinkamas 
s^lygas studijoms, bet ar jos atvers studija- 
vimo galimybes jau nemazai priklauso nuo 


recognized it as an essential characteristic of 
their studying. In the whole set, when naming 
the perception of studying in the course, per- 
sonal development has occupied second place. 
This follows the perception of the learning of 
new things, which as an essential characteristic 
of studying has been identified by 62 percent of 
students. 

It has been observed that from the five es- 
sential conceptions of studying identified by 
students at the beginning of the course four 
have been realized in the course by more than 
half of the students who considered these 
conceptions to be essential (54-74 percent). 

A constructivist orientation of the 
course is indicated by the realisation that 
the construction of personal knowledge and 
the conversion of practical experience into 


VIesas projekto gynimas 
Public defence of a project 

Gropes darbas rengiant projektg 
Teamwork when preparing a project 


Konsultacijos virtualioje aplinkoje 
Consultations in the virtual environment 


Savarankiska virtualios konferencijos analize 
Self-contained analysis of a virtual conference 


Temines diskusijos virtualioje konferencijoje 
Thematic discussions in the virtual environment 


Laisvos diskusijos (virtualioje aplinkoje) 
Free discussions (in the virtual environment) 


Paskaitg klausymas nuotoliniu budu 
Listening to lectures in a distant mode 

SavarankiSa literaturos analize 
Self-contained analysis of literature 

jvadinis uzsiemimas (akivaizdinis) 
An introductory class (a face-to-face) 
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Pilnai pasiteisino 
Fullyjustified 

Daugiausiai pasiteisino 
The most justified 

Tiksiek tiek pasiteisino 
Justified only a little 


Not justified 


10% 20% 30% 40% 50% 60% 70% 


3 pav. Studenti) poziuris j skirtingos studijavimo veiklos naudingumg 
Fig.3. Students' attitude toward usefulness of different studying activities 
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studentLj. Todd vertinant kurso kokyb^, la- 
bai svarbu atkreipti demesj j tai, kaip stu- 
dentai isnaudoja jiems kuriamas studijavi- 
mo galimybes. 

Galimybi;^ jvairove buvo kuriama j skir- 
tingus kurso etapus integruojant skirtingas 
veiklas. Is studentp apklausos matyti (zr. 
3 pav.), kad didziausi^ studentcj dalj tenkino 
paskaitLj klausymas, projekto rengimas gru- 
peje, jvadinis uzsiemimas ir viesas projekto 
gynimas. Paskaitcj klausymas yra jprastas 
studijavimo budas, todel nenuostabu, kad 
daugumai jis buvo priimtinas, taciau butina 
atkreiti demesj ir j 13 proc. studentp, kuri;^ 
paskaitp klausymas nuotoliniu budu visiskai 
netenkino. Maziau naudingos buvo konsul- 
tadjos virtualioje aplinkoje. Stebejimp duo- 
menys taip pat rodo, kad studentai mazokai 
isnaudoja jiems suteiktas konsultavimosi ga- 
limybes. Prasciau isnaudotos ir laisvi^ disku- 
sijp galimybes virtualioje aplinkoje. Tiketina, 
kad jas studentai mazai siejo su studijavimo 
veikla, o dazniau naudojo sodalinio pobu- 
dzio pokalbiams. 

Analizuojant studijavimo veiklos pasitei- 
sinimo studentams jvertinimo koreliacijas su 
studijavimo tikslp pasiekimu, buvo pastebe- 
ta, kad jvadinio uzsiemimo (a), grupes darbo 
rengiant projekt^ (b) ir vieso projekto gyni- 
mo (c) pasiteisinimas statistiskai reiksmin- 
gai koreliuoja su socialinicj tikslp pasiekimo 
jsivertinimu (a) r=0,44, p<0,01; b) r=0,40, 
p<0,01; c) r=0,31> p=0,02). Projekto rengimo 
pasiteisinimas taip pat koreliuoja, bet silpniau 
su asmeninip tikslp pasiekimo jsivertinimu. 
Sios koreliadjos atkreipia demesj j tas veiklas, 
kurios studentui reiksmingos jo keliamcj tiks- 
Ip siekimui. Visoms cia isvardytoms veikloms 
buvo taikomos akivaizdinio bendravimo for- 
mos. Tai rodo, kad netikslinga siekti isimti- 
nai nuotolinio arba elektroninio kurso ir kad 
misrusis kursas sudaro galimybes savo tikslus 
pasiekti didesniam studentp kiekiui. 


knowledge had been more pronounced than 
the conversion of received information into 
personal knowledge. 

The use of suggested studying possibilities 

Teaching in an open learning culture is 
cmderstood as the creation of studying possi- 
bilities. Developers of the course programme 
and material as well as the team supporting 
studying can create conditions suitable for the 
studies, although whether they open study- 
ing possibilities depends for the most part on 
students. Therefore, in the assessment of the 
course quality it is very important to pay atten- 
tion to how students use studying possibilities 
being created for them. 

A variety of possibilities have been cre- 
ated integrating various activities into different 
stages of the course. The student survey shows 
(see Fig. 3) that the majority of students were 
content with listening to lectures, preparation 
of a project in a group, an introductory class 
and public defence of a project. Listening to 
lectures is a normal way of studying, therefore, 
it is not surprising that it was acceptable to the 
majority. However, it is also necessary to pay 
attention to 13 percent of students who were 
not at all contented with listening to lectures 
in the distant mode. Consultations in a virtual 
environment were found to be less useful. The 
observation data also shows that students rare- 
ly exploit possibilities of provided consultation. 
Possibilities for free discussions in a virtual en- 
vironment are also rarely accessed. It is likely 
that students related them little with academic 
outcomes and used them more frequently for 
conversations of a social character. 

The correlations among the evaluation 
of justification of studying activities and the 
achievement of studying goals have been ana- 
lyzed. It has been observed that the justification 
of an introductory class (a), group work when 
preparing a project (b) and public defence of 
a project (c) correlate statistically significantly 
with the self-assessment of the achievement 
of social goals (a) r=0,44, p<0,01; b) r=0,40. 
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Vertinant kurse naudotus virtualios 
aplinkos elementus, studentai kaip naudin- 
giausi^ dalyk^ nurode paskaitp jrasus inter- 
nete (zr. 4 pav.). Tai leidzia kelti prielaid^, 
kad studentams didziausi^ jspudj padare ne 
paciTj paskaitp turinys, bet labiau galimybe 
perziureti jp jrasus bet kuriuo metu ir tiek 
kartp, kiek norima. Naudingu elementu, 
studentai taip pat laike destytojo pranesi- 
mus virtualioje aplinkoje - tai jiems buvo 
vienintelis komunikacijos kanalas, kuriuo 
jie gaudavo uzduotis ir rekomendadjas joms 
atlikti. Rastu pateikiamomis uzduotimis ir 
instrukcijomis nuotolinis kursas smarkiai 
skiriasi nuo tradicinip kursp, kur uzduo- 
tys perduodamos zodziu, o po to studentp 
gali buti skirtingai interpretuojamos. Nors 


p<0,01; c) r=0,31, p=0,02). The justification of 
preparation of a project also correlates, though 
more weakly, with the self-assessment of the 
achievement of personal goals. This draws at- 
tention to those activities which are of signifi- 
cance to a student for the achievement of his or 
her set goals. All the activities that have heen 
mentioned here employed forms of face-to-face 
communication. This fact shows that it is inex- 
pedient to seek an exclusively distant or elec- 
tronic course and that a blended course creates 
greater possibilities to achieve their goals for a 
larger number of students. 

Evaluating elements of the virtual environ- 
ment that were used in the course, students 
indicated lecture recordings on the Internet as 
the most useful attribute (see Fig. 4). This sug- 
gests that students were impressed for the most 



Pilnai pasiteisino 
Fully justified 

Daugiauslal pasiteisino 
Mostly justified 

Tiksiek tiek pasiteisino 
Only little justified 

Nepasiteislno 
Not justified 

Nenaudojo 
Not used 


4 pav. Studenti) poziuris j skirtingq virtualios aplinkos element!) pasiteisinimg kurso eigoje 
Fig.4. Students' attitude toward the justification of different virtual environment elements during the course 
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elektroninio pasto naudojimas sio kurso ei- 
goje buvo ribotas, bet jis studentams buvo 
naudingas. Kurso kalendoriaus naudingu- 
mas parodo elektroninip priemonip taiky- 
mo privalumus optimizuojant studijp pro- 
ceso organizavim^. 

Atkreiptinas demesys j esminicj siame 
kurse virtualios aplinkos elementi^ - kon- 
sultacijp, virtualios bibliotekos ir diskusijp 
forunuj FirstClass aplinkoje - mazesnj nau- 
dingum^. Tai gali buti aiskinama sip virtua- 
lios aplinkos elementp naujumu studentams 
ir nepakankamu jp jvaldymu. Konsultacijp 
zemesnis naudingumas turetp buti sietinas 
ne tiek su konkretaus virtualios aplinkos 
elemento panaudojimu, bet labiau su psi- 
chologiniais konsultavimosi sunkumais: 
nezinojimo baimes jveikimu, gebejimu ne- 
suprastus dalykus pateikti klausimo forma 
ir jsidr^sinimu viesai paklausti. Kadangi 
diskusijp forumams tenka svarbi vieta kurso 
virtualioje aplinkoje, tai jp geresnio isnau- 
dojimo butina siekti parodant studentams 
jp potencines galimybes studijp procese. 

Taciau analizuojant virtualios aplinkos 
elementp rysius su tikslp pasiekimo jsiver- 
tinimu, pastebeta, kad tik kelip virtualios 
aplinkos elementp naudingumas silpnai 
susij^s su tikslp pasiekimo jsivertinimu: el. 
pasto naudingumas siejamas su socialinip 
tikslp pasiekimu (r=0,28, p=0,03), o kurso 
kalendoriaus naudingumas - su akademi- 
nip tikslp pasiekimu (r=0,29, p=0,03). 

Vertinant skirtingp studijavimo meto- 
dp pasiteisinim^ kurso eigoje, buvo greti- 
nami apklausos pries pradedant sj kurs^ ir 
jj uzbaigus rezultatai (zr. 3 lentel^). Iki sio 
kurso labiausiai jprastas savarankisko dar- 
bo metodas kurso metu ne vienam studen- 
tui pilnai nepasiteisino. Paskaitp klausymas 
is ketvirtosios vietos pagal jprastum^ buvo 
perkeltas j pirm^ viet^ pagal pasiteisini- 
m^ kurse. | penketuk^ pateko mokymosi 


part not by the content of lectures but more by 
the possibility to watch their recordings at any 
time and to repeat the experience. As a posi- 
tive element, students also found to be useful 
teacher s messages on the virtual environment. 
These messages provided the sole communica- 
tion channel for students from which they re- 
ceived tasks and recommendations to perform 
them. With tasks and instructions provided in 
writing, a distant course differs substantially 
from traditional courses where tasks are com- 
municated verbally and then may be interpret- 
ed differently by students. Although the use of 
e-mail was limited during this course, it was 
helpful to students. Usefulness of the course 
calendar exhibits advantages of the application 
of electronic media for the optimization of the 
organization of the study process. 

Attention should be paid to lower useful- 
ness of elements of the virtual environment 
that were essential in this course; consulta- 
tions, virtual libraries and discussion forums 
in the FirstClass environment. This can be at- 
tributed to the novelty of these virtual environ- 
ment elements to students and limited mastery 
of them. The lesser usefulness of consultations 
should be related not so much to the use of a 
specific element of virtual environment, but 
more to psychological difficulties of consulta- 
tion; the overcoming of shyness, the ability to 
produce missed things in a question form and 
having the courage to ask in public. As discus- 
sion forums receive an important place in the 
virtual environment of the course, their fuller 
use ought to be aimed at by demonstrating 
for students their potential possibilities in the 
study process. 

When analyzing correlations of virtual en- 
vironment elements with the self-assessment 
of goal achievement, it has been noticed that 
usefulness of only some virtual environment 
elements is weakly related to the self-assess- 
ment of goal achievement; the usefulness of 
e-mail is related to the achievement of social 
goals (r=0,28, p=0,03) and the usefulness of the 
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3 lentele. Skirtingi) studijavimo metodi) jvaldymas pries kursg ir jq pasiteisinimas kurse 

Table 3. Mastery of different studying methods before the course and their justification in the course 


[PRASClAUSI METODAI 
(APKLAUSA PRIES KURS^) 

THE MOST USUAL METHODS 
(THE SURVEY BEFORE THE COURSE) 

PROC. 

PERCENT 

KURSE LABIAUSIAI PASITEISIN^ METO- 
DAI (APKLAUSA PO KURSO) 

THE MOST JUSTIFIED METHODS IN 
THE COURSE (THE SURVEY AFTER THE 
COURSE) 

PROC. 

PERCENT 

d. n./ 
f u. 

k. n./ 

s. u. 

p. p./ 

fj. 

l. p./ 

m. j. 

1. Savarankiskas darbas 
Self-study 

84 

16 

1. Paskaitq klausymas 
Listening to lectures 

74 

19 

2. Medziagos paieska, rinkimas ir 
gilinimasis jjq 

Search and retrieval of material and 
inquiry into it 

81 

16 

2. Projekto rengimas 
Preparation of a project 

65 

22 

3. Rasto darbq rengimas 
Preparation of written papers 

78 

16 

3. Destytojo grjztamojo ryMO analize 
The analysis of teacher’s feedback 

60 

29 

4. Paskaitq klausymas 
Listening to lectures 

74 

19 

4. Diskusijos mazose grupelese 
Discussions in small groups 

60 

24 

5. Destytojo rekomenduotos literatu- 
ros skaitymas 

Reading of literature recommended 
by the teacher 

76 

14 

5. Kurso draugq parama vieni kitiems 

The support of course peers to each 
other 

55 

29 

Diskusijos mazose grupelese 
Discussions in small groups 

40 

49 

Medziagos paieska, rinkimas ir gUi- 
nimasis j jq 

Search and retrieval of material and 
inquiry into it 

53 

42 

Destytojo grjztamojo rysio analize 
The analysis of teacher’s feedback 

35 

44 

Destytojo rekomenduotos literaturos 
skaitymas 

Reading of literature recommended 
by the teacher 

38 

39 

Projekto rengimas 
Preparation of a project 

27 

54 

Rasto darbq rengimas 
Preparation of written papers 

38 

38 

Kurso draugq parama vieni kitiems 
The support of course peers to each 
other 

26 

58 

Savarankiskas darbas 
Self-study 

0 

66 


d. n. - daznai naudojamas metodas; k.n. - kartais naudojamas metodas; p. p. - pilnai pasiteisinfs metodas; 1. p. - labiausiai 
pasiteisin^s metodas 

f.u.- a frequently used method; s.u. - a sometimes used method;/, j. - a fully justified method; m.j. - the most justified method 


bendradarbiaujant metodai: projekto rengi- 
mas grupeje, is destytojo gauto grjztamojo 
rysio analize, diskusijos mazose kurso drau- 
gp grupelese ir kurso draugp parama vieni 
kitiems. Sie metodai nebuvo labai jprasti 
kurse dalyvavusiai studentp grupei. 

Nors dauguma studentp puikiai vertina 
paskaitas, taciau sie jp vertinimai nera susij^ 
su studijavimo tikslp pasiekimo jsivertinimu 
(zr. 4 lentel^). Koreliaciniai skaiciavimai rodo, 


course calendar to the achievement of academ- 
ic goals (r=0,29, p=0,03). 

Evaluating the justification of different 
studying methods during the course, the com- 
parison of survey results before starting this 
course and after its completion has been car- 
ried out (see Table 3). Previous to this course, 
the most usual method of self-study did not 
serve the purpose fully of any students during 
the course. Listening to lectures from the fourth 
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kad naudingiausi visq numatyti^ tikslq sieki- 
mui buvo savo paties jgytos patirties analize ir 
savarankiska medziagos paieska, jos rinkimas 
ir gilinimasis j Asmeniniams ir socialiniams 
tikslams pasiekti svarbus buvo projekto rengi- 
mas ir bendras darbas su kurso draugais. 

Keturii^ metodcj pasiteisinimas - disku- 
sijp mazose kurso draugi^ grupelese, kurso 
draugij paramos vieni kitiems, individualicj 
konsultadjcj su destytoju ir savarankisko 
darbo - nors ir silpnai, bet vis dar islieka sta- 
tistiskai reiksmingai susij^ su socialiniLj tiks- 
Ip pasiekimu. Pirmc^j;^ trij;^ metodp rysys su 


place according to conventionality has been 
moved to the first place according to the justi- 
fication in the course. The first five most justi- 
fied methods involve the ones using collabora- 
tion; the preparation of a project in a team, the 
analysis of feedback received from the teacher, 
discussions in small groups of course peers and 
the support of course peers to each other. These 
methods were not quite usual to the group of 
students participating in the course. 

Although most students evaluate lectures 
highly, these evaluations are not interrelated 
with the self-assessment of the achievement of 


4 lentele. Pasiteisinusiq metodi) sqsajos su studijavimo tiksli| pasiekimo jsivertinimu 


Table 4. Correlations of justified methods with the self-assessment of the achievement of studying goals 


STUDIJAVIMO METODAI 
STUDYING METHODS 

RYSYS SU AKADE- 
MINIAIS TIKSLAIS 
RELATION WITH 
ACADEMIC GOALS 

RYSYS SU ASMENI- 
NIAIS TIKSLAIS 
RELATION WITH 
PERSONAL GOALS 

RYSYS SU SOCIALI- 
NIAIS TIKSLAIS 

RELATION WITH 
SOCIAL GOALS 

R 

P 

R 

P 

R 

P 

1. Savo paties jgytos patirties analize 
The analysis of ones own gained experience 

0,41 

<0,01 

0,41 

<0,01 

0,27 

0,04 

2. Medziagos paieska, rinkimas ir gilinimasis jj^ 
Search and retrieval of material and inquiry 
into it 

0,37 

<0,01 

0,42 

<0,01 

0,30 

0,02 

3. Projekto rengimas 
Preparation of a project 



0,43 

<0,01 

0,41 

<0,01 

4. Darbas su kurso draugais 
Teamwork with course peers 



0,28 

0,03 

0,32 

<0,01 

5. Diskusijos mazose kurso draugq grupelese 
Discussions in small groups of course peers 





0,35 

<0,01 

6. Savarankiskas darbas 
Self-study 





0,34 

<0,01 

7. Individualios konsultacijos su destytoju 
Individual consultations with the teacher 





0,33 

<0,01 

8. Kurso draugq parama vieni kitiems 
The support of course peers to each other 





0,33 

<0,01 

9. Bandymq ir klaidq metodas 
The method of trials and errors 

0,30 

0,02 





10. Kitq zmoniq praktines patirties analize 
The analysis of others’ practical experience 

0,29 

0,03 






R - Spearman koreliacijos koeficiantas; p - statistinis reiksmingumas 
R - Spearman correlation coeficiant, p - statistaical significance 
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socialiniais tikslais gali buti nesunkiai paais- 
kintas, taciau kiek nejprastai atrodo savaran- 
kisko darbo siejimas su socialiniais tikslais. 

Svarbus atradimas siuo atveju yra aka- 
deminip studijavimo tikslp pasiekimo sie- 
jimas su savarankiskomis studijomis (me- 
dziagos rinkimu, bandymais ir klaidomis) 
ir su savo bei kitp zmonip patirties analize. 
Tai atspindi sio kurso sumanym^, kur svar- 
biausiu dalyku laikytas patirtinis mokymasis 
bendradarbiaujant. Aukstosiose mokyklose 
paplit^s teorinis modeliavimas ir tiriamieji 
darbai nebuvo nurodyti nei tarp jprastp, nei 
tarp kurse pasiteisinusip, nei tarp su akade- 
minip studijavimo tikslp pasiekimu siejamp 
metodp. 

Svarbu pazymeti ir t^ fakt^, kad ne vie- 
nas metodas reiksmingai nekoreliavo su 
profesinip tikslij pasiekimo jsivertinimu, 
nors profesiniai tikslai buvo keliami ir jp 
buvo siekiama (zr. 1 ir 2 pav.) 

3.3. STUDENTg PARAMOS POREIKig 
PATENKINIMAS 

Paramos poreikiij. nustatymas 

Pries pradedant sj kurs^ buvo nustatytas 
didaktines pramos poreikis studentp tarpe. 
Tuo tikslu buvo gretinami pries kurs^ stu- 
dentp jvaldyti metodai ir siame kurse pla- 
nuojami naudoti metodai. Konstatuota, kad 
problem^ gali kilti taikant bendradarbiavi- 
mo tarp studentp reikalaujancius metodus ir 
patirtinio mokymosi elementus: savianaliz^ 
ir refleksij^. 

Minetos apklausos metu buvo nustato- 
mas ir technines paramos poreikis. Buvo jsi- 
tikinta, kad 8 proc. busimp studentp neturi 
elementariausip kompiuterinio rastingumo 
jgudzip, o apie puse nurode, kad tik siek tiek 
moka naudotis internetu ir el. pastu. Dar 
didesnis paramos poreikis isryskejo issiais- 
kinus studentp dirbo virtualioje mokymosi 
aplinkoje patirtj. 44 proc. teige, kad nebuvo 


studying goals (see Table 4). Correlation calcu- 
lations show that the most effective things for 
the achievement of all the goals set have been 
the analysis of one’s gained experience and self- 
contained search of material, its retrieval and 
inquiry into it. For the achievement of per- 
sonal and social goals, preparations of a proj- 
ect and teamwork with course peers have been 
important. 

The justification of the methods of discus- 
sions in small groups of course peers; the sup- 
port of course peers to each other, individual 
consultations with the teacher and self-study, 
although weak, stiU remain statistically signifi- 
cant when related to the achievement of social 
goals. The relation of the first three methods 
with social goals can be easily explained, but 
the linking of self-study to social goals appears 
to be somewhat unusual. 

In this case, an important discovery is the 
linking of the achievement of academic study- 
ing goals to self-studies including the retrieval 
of material, trial and error, and to the analysis 
of one’s own and others’ experience. This re- 
flects the idea of this course where experiential 
learning through collaboration has been con- 
sidered as the most important thing. Theoreti- 
cal modelling and research papers prevalent 
in higher education institutions have not been 
mentioned either among usual and justified 
methods in the course, or among ones related 
with the achievement of academic studying 
goals. 

Also it is important to note that no single 
method has significantly correlated with the 
self-assessment of the achievement of profes- 
sional goals, although professional goals were 
set and pursued (see Figs. 1 and 2). 

3.3 FULFILMENT OF STUDENT SUPPORT 
NEEDS 

Determination of support needs 

Before beginning this course the need of 
for didactic support among students was deter- 
mined. For this purpose, methods mastered by 
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su j omis susidur^ ir tik kick daugiau nei puse 
(51 proc.) nurode, kad siek tiek moka nau- 
dotis virtualiomis mokymosi aplinkomis. 

Be to, buvo siekiama issiaiskinti stu- 
dentp galimybes naudotis kompiuteriu ir 
internetu. 76 proc. studentp teige namuose 
turintis kompiuterj, kiti kompiuteriu gali 
naudotis darbe. 54 proc. studenti^ interne- 
tu gali naudotis neribotai, kiti turi galimyb^ 
juo naudotis ribotai darbe (27 proc.) arba 
namuose (17 proc.). Taip pat buvo nustatyta 
pagrindiniai naudojimosi internetu apribo- 
jimai: daugiausiai tai ribotas naudojimosi 
laikas (44 proc.), prasta rysio kokybe/greitis 
(19 proc.) ir didele interneto paslaugos kai- 
na (5 proc.). Atsizvelgiant j ribot^ student^ 
galimyb^ naudotis internetu jiems buvo su- 
darytos s^lygos naudotis universiteto kom- 
piuterine baze. 

Pirmosios apklausos metu buvo siekia- 
ma issiaiskinti ir studentp sugebejim^ skai- 
tyti literature uzsienio kalbomis. Paaiskejo, 
kad dauguma gali skaityti literature rusp 
kalba (72 proc.), apie penktadalis (21 proc.) 
nurode galj skaityti angliskai, absoliuti ma- 
zuma vokiskai (5 proc.) ir prancuziskai 
(2 proc.). Kadangi bibliotekoje be literaturos 
lietuvip kalba buvo ir siam kursui tinkam;| 
saltinip anglp kalba, tai buvo galima daryti 
prielaide, kad pastarieji bus naudingi bent 
jau penktadaliui studenti^. 

StudentLj santykj su kurso turiniu ir kon- 
ceptualios paramos poreikj buvo meginama 
issiaiskinti jvadinio uzsiemimo metu, vyku- 
sioje akivaizdineje diskusijoje su studentais. 
Dauguma studentp jau buvo girdej^ apie 
nuotolinj mokyme ir IKT panaudojime mo- 
kymo ir mokymosi praktikoje, taciau daugu- 
ma kurso turinj labiau siejo su technologijq 
panaudojimu negu su pedagoginiais atvirojo 
mokymosi aspektais. Buvo prognozuojama, 
kad atvirojo mokymosi didaktiniai aspektai 
kels daugiausiai sunkumcj. 


students before the course and the ones planned 
to be used in this course have been compared. It 
has been found that problems may arise in the 
application of methods requiring collaboration 
among students and elements of an experien- 
tial learning, self-analysis and reflection. 

During the survey mentioned, the need for 
technical support was also being determined. 
It was ascertained that 8 percent of future stu- 
dents did not have even basic skills of computer 
literacy, and about a half of students indicated 
that they knew only a little about how to use 
the Internet and e-mail. An even greater need 
for support became evident as the level of stu- 
dents’ experience of work in a virtual learning 
environment had been foimd. Forty-four per- 
cent stated that they had not met with them 
and only a bit more than a half, 51 percent, in- 
dicated that they can use virtual learning envi- 
ronments superficially. 

In addition, attempts were made to ascer- 
tain students’ potential to use a computer and 
the Internet. Seventy-srx percent of students 
confirmed they had a computer at home; oth- 
ers stated they could use a computer at work. 
Fifty-four percent of students maintained that 
they could use the Internet without restriction; 
others had the possibility to use it with some 
restrictions at work (27 percent) or at home 
(17 percent). Also, the main limitations of the 
Internet use were determined. For the most 
part, it was limited time of use (44 percent), 
inadequate Internet quality/speed (19 percent) 
and a high price of the Internet service (5 per- 
cent). In response to a limited students’ pos- 
sibility to use the Internet, the imiversity com- 
puter base facilities were created for students. 

During the first survey, attempts were also 
made to ascertain students’ ability to read lit- 
erature in foreign languages. It was found that 
the majority could read literature in Russian 
(72 percent), about the fifth (21 percent) in- 
dicated they could read in English, and a mi- 
nority could read in German (5 percent) and 
French (2 percent). Since besides literature in 
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Kurso metu kil^ sunkumai 

Apklausa po kurso parode, kad daugiau- 
siai sunkumq kde naudojimasis literatura - 
dazniausiai del uzsienio kalbos nemokejimo, 
o ne dd jos elektroninio formato (zr. 5 pav.). 
Naudojantis internetu, kaip informadjos sal- 
tiniu, is karto isryskeja dvi studentp grupes: 
vieniems atsiveria begale saltinip studijavi- 
mui, o kiti turi ribotis kurso rengejp paruosta 
ir pateikta medziaga lietuvip kalba. Tas buvo 
gana akivaizdu sio kurso teikimo eigoje. 

Dar vienas trecdalio studentp patirtas 
svarbus sunkumas buvo kurso programos 
intensyvumas. Sio kurso scenarijus nebuvo 


Lithuanian, the library possessed resources in 
English relevant to the course, the assumption 
could be made that the latter would be useful at 
least to the fifth of students. 

During an introductory class conducted 
as a face-to-face discussion with students, 
an attempt was made to determine students’ 
connection with the course content and the 
need for conceptual support. Most students 
had already heard about distance learning 
and the use of ICT in the practice of teach- 
ing and learning, though the majority related 
the course content more with the use of tech- 
nologies rather than with pedagogical aspects 
of open learning. It was forecast that didactic 


Interneto rysio kokybe (greitls Ir stabilumas) 
The Internet quality (speed and stability) 

Ribota galimybe naudotis internetu 
A limited possibility to use the Internet 

Ribota galimybe naudotis kompiuteriu 
A limited possibility to use a computer 


Naujg IT panaudojimas (FC,VIPS,VK) 
The use of new IT (FC, VIPS and VK) 

Techniniq priemonig pakankamumas ir prieinamumas 
Sufficiency and accessibility of technical means 

Ribotas literaturos prieinamumas del uzsienio kalbos nemokejimo 
A limited accessibility of literature due to the lack of 
knowledge of a foreign language 

Ribotas literaturos prieinamumas del elektroninio formato 
A limited accessibility of literature due to an electronic format 

Kurso turinio sudetingumas 
Compexity of the course content 

Kurso programos intensyvumas 
Intensity of the course programme 


Nejprasta kurso organizacija 
An unusual course organization 
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■ Keledaugsunkumq 
Raised a lot of difficulties 

□ Kelesiektieksunkumg 
Raised some difficulties 

■ Nekelejokigsunkumii 
Raised no difficulties 



70% 80% 90% 100% 


5 pav. Studijavimo sunkumi) priezastys 
Fig.5. Causes of studying difficulties 
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lankstus, tad visi studentai turejo priside- 
rinti prie vienodo studijp tempo. Tai vienas 
is svarbiausip trukdzip, atsirad^s del siaun^ 
semestro remp, neleidusip pilniau realizuo- 
ti atvirojo mokymosi principp. Tik 13 proc. 
studentp tempas buvo tinkamas. 

Nemazai kam sunkumi^ kde ir nejpras- 
tas kurso organizavimas. Sj sunkum^ butcj 
galima lengviau jveikti, jei studijp programo- 
je daugiau kursp butp skaitoma nuotoliniu ar 
misriuoju budu. 

Kaip parode studijavimo sunkumcj ana- 
lize, technologinio pobudzio sunkumai ne- 
buvo laikomi svarbiausiais. 

Technologiniij. sunkumij. jveikimas ir naudoji- 
masis parama 

Antroji apklausa taip pat parode, kad 
dauguma studentp sekmingai jveike visus 
technologinius sunkumus, kurie is pradzip, 
kai buvo jvertintas jp kompiuterinis rastin- 
gumas, atrode gana rimti. Didzioji dalis (65- 
87 proc.) visus juos jveike nesunkiai. Apie 
penktadaliui studentp kilo sunkum;^ siun- 
tinejant elektronines zinutes j skirtingus fo- 
rumus FirstClass aplinkoje ir jungiantis prie 
ViPS sistemos, kurioje buvo saugomi paskai- 
tij jrasai. Apie sestadalis sunkiai jveike ben- 
dravimo vaizdo konferencijcj metu barjer^. 

Kurse nepavyko jveikti tik keleto su 
vaizdo konferencijomis susijusip sunkumij: 
kontakto uzmezgimo su pasnekovu per in- 
ternet^, klausimi^ teikimo ir pasisakymo per 
vaizdo konferencij^. Bet jp nejveik^ pripa- 
zino tik apie 4 proc. studentij. Taciau siuos 
rezultatus reiketp vertinti atsargiai, nes pri- 
sipazinti nejveikus sunkumo neanonimineje 
apklausoje gali pritrukti dr^sos. 

Analizuojant naudojim^si parama (zr. 
6 pav.) isryskejo rasytinicj instrukcijp svar- 
ba. Jos padejo jveikti studijp metu iskilu- 
sius sunkumus didziausiai daliai studentcj 
(79 proc.). Antroje vietoje pagal teikiam^ 
naud^ studentai nurode studijcj draugus, 


aspects of open learning would raise the most 
difficulties. 

Difficulties encountered during the course 

The survey of the course revealed that the 
greatest number of difficulties had been raised 
by the use of literature, most frequently due to 
the lack of knowledge of a foreign language, 
but not because of its electronic format (sees 
Fig. 5). As far as the use of the Internet as a 
source of information is concerned, two groups 
of students become evident: for some of them 
an infinity of possibilities for studying opened, 
while others have to be limited to material in 
Lithuanian prepared and provided by course 
organizers. This reality was soon obvious dur- 
ing the offering of this course. 

Another important difficulty faced by a 
third of students was the intensity of the course 
programme. The scenario of this course was not 
flexible; therefore all students had to conform 
to the same study pace. That was one of princi- 
pal obstacles, emerging because of narrow time 
frames which prevented students from coming 
to a fuller realization of the open learning prin- 
ciples. Only 13 percent of students found the 
pace to be appropriate. 

Quite a few students also faced difficul- 
ties because of an imusual course organization. 
This difficulty could be easier overcome if the 
study programme involved more courses deliv- 
ered in a distant or blended mode. 

As the analysis of studying difficulties has 
revealed, difficulties of a technological charac- 
ter are not viewed as the most important ones. 

Overcoming of technological difficulties and the 
use of support 

The second survey also showed that the 
majority of students had successfully overcome 
all technological difficulties which, in the begin- 
ning, when their computer literacy was assessed, 
seemed to be rather serious. The biggest group, 
65-87 percent of students, overcame aU those 
issues without substantial difficulty. About a 
fifth of students faced problems when sending 
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trecioje - tutori^, o j ketvirtoje - destytoj^. 
Sie rezultatai parodo destytojo ir tutoriaus 
vaidmenj atvirojo mokymosi kontekste. 
Nors destytojo ir tutoriaus vaidmuo rengiant 
kurs^, analizuojant individualias student^ 
studijavimo trajektorijas kurso eigoje, ver- 
tinant studijp pasiekimus ir suteikiant stu- 
dentams grjztam^jj rysj yra di delis, taciau jis 
lieka studento nepastebetas. 

Demesj reiketp atkreipti j tai, kad ses- 
tadalis studentp, kuriems prireike destytojo 
ar tutoriaus pagalbos, ja nepasinaudojo. Stu- 
dijavimo kurse eigos stebejimas leidzia kelti 
prielaid^, kad tokip studentp galejo buti ir 
daugiau. Per mazam studentp skaiciui buvo 
reikalinga destytojo ar tutoriaus pagalba. Pa- 
sitaike atvejp, kai tutorius, pastebej^s studen- 
tui kylancius sunkumus, klausdavo „ar jam 
nereikia pagalbos?“ Tai rodo, kad studentams 


electronic messages to ditferent forums in the 
FirstClass environment and connecting to the 
ViPS system, where lecture recordings were 
stored. About a sixth of students found it diffi- 
cult to overcome communication barriers dur- 
ing video conferences. 

During the course, overcoming of only 
some difficulties related to video conferences 
failed; that of making contact with an interlocu- 
tor via the Internet and producing questions and 
making a speech via a video conference. Only 
four percent of students admitted they had not 
overcome those difficulties. However, these re- 
sults have to be assessed cautiously as one may 
lack courage to admit in a non- anonymous 
survey that he or she has failed in overcoming 
a difficulty. 

Analysing the use of support (see Fig. 6) the 
importance of written instructions has become 
evident. They helped to overcome difficulties 



Naudosi Irpadejo 
Used and helped 

Naudojosi, bet mazal padejo 
Used, but helped little 

Prireike, bet nepasinaudojo 
Needed, but not used 

Neprireikelrnesinaudojo 
Neither needed, nor used 


6 pav. Naudojimasis parama kurso eigoje 
Fig.6. The use of support during the course 
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sunku pereiti prie naujo jiems konsultacinio 
pobudzio santykio su kurso vadovais. 

Mazai naudojamasi buvo ir nuoto- 
lines klases techniko pagalba - pastaro- 
jo darb^ greiciausiai atliko namiskiai ir 
bendradarbiai. 


3.4. STUDENTg TRANSFORMACIJA 
PEREINANT ISTRADICINES MOKYMOSI 
KULTUROS 1 ATVIROJO MOKYMOSI 
KULTURA 

Nauji^ mokymosi metodij. atradimas 

Aptariant studijavimo metodp pasiteisi- 
nim^ kurse (zr. 3 ir 4 lenteles) buvo atkreip- 
tas demesys j tai, kad studentai isbande jiems 
naujus metodus ir sie metodai jiems buvo 
naudingi. Isanalizavus kryzmines klasifika- 
cijos lenteles buvo nustatyti studenti^ naujai 
atrasti studijavimo metodai. Naujai atras- 
tiems metodams buvo priskirti tie metodai, 
apie kuriuos pries dalyvaujant kurse studen- 
tai nieko nezinojo arba ji^ nebuvo naudoj^, o 
po kurso jvertino kaip naudingus: 

• Bandymci ir klaidp metodas buvo nau- 
jai atrastas 21 proc. studentp. 

• Pagalbos vieni kitiems metod^ kaip 
naudingi atrado 15 proc. studentij. 

• Teorinio modeliavimo metodas buvo 
naujas 13 proc. studentp. 

• Vaidmenp zaidim;^ kaip mokymo- 
si metodo potencij^ atskleide 12 proc. 
studentp. 

• Individualias konsultacijas su desty- 
toju, projekto rengim^, pranesimus bei pre- 
zentadjas naujiems ir pasiteisinusiems me- 
todams priskyre - 10 proc. 

• Tiriamuosius darbus, kitij ir savo prak- 
tines patirties analiz^ - 7 proc. 

Nors naujus metodus atrandancip 
studentLj dalis buvo nedidele (nuo 7 iki 
21 proc.), taciau nereiketit pamirsti, kad 
naujo metodo jvaldymui reikalingas laikas ir 


faced during the studies for the biggest part 
of students (79 percent). In the second place, 
according to usefulness rendered, students in- 
dicated study peers, in third place - the tutor, 
and in fourth place - the teacher. These find- 
ings reveal the role of the teacher and tutor in 
the context of open learning. The role of the 
teacher and tutor is considerable in the prepa- 
ration of the course. It includes the analysis of 
individual trajectories of student studying dur- 
ing the course, the assessment of study results 
and providing feedback to students. Despite 
the intensity of this involvement it was largely 
unnoticed by the students. 

Attention should also be drawn to the fact 
that the sixth of students, who needed help 
from the teacher or tutor, did not use it. The 
observation of the studying process in the 
course suggests there could be more students 
with this need but who do not seek support. A 
small number of students admitted they need- 
ed teacher of tutor support. There were cases 
when the tutor having noticed difficulties faced 
by the student asked if he or she needed help. 
This demonstrates that it is difficult for stu- 
dents to change to a new consultative relation- 
ship with course supervisors. 

The help from the technician of the dis- 
tant class was also little used. Work of the latter 
most probably was carried out by family mem- 
bers and work associates. 

3.4. STUDENT TRANSFORMATION 
MOVING FROM A TRADITIONAL 
LEARNING CULTURE TO AN OPEN 
LEARNING CULTURE 

The discovery of new learning methods 

Discussing the justification of studying 
methods in the course (see Tables 3 and 4) atten- 
tion has been paid to the fact that students tried 
new methods and these methods were useful to 
them. Having analysed the cross-tabulations, 
studying methods newly discovered by students 
have been identified. The set of newly discov- 
ered methods have included those methods 
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kad pirm^ kart^ jj naudojant pacip geriausip 
rezultatp nepasiekiama. 

E. mokymosi kompetencijij pletojimas 

Atskirai buvo tiriamas e. mokymosi 
kompetencijp pletojimas sio kurso eigoje. 
Buvo stebima, kaip studentai atlieka uzduo- 
tis, jp naudojimosi elektroninemis priemo- 
nemis jgudzip lavejimas. Kurs^ uzbaigus 
studentai buvo prasomi jsivertinti save pa- 
cius, kiek jie sio kurso eigoje sugebejo pleto- 
ti kiekvien^ e. mokymosi kompetendjp ele- 
ment^. Apibendrinant apklausos rezultatus 
buvo isskirta po penkis svarbiausius zinip ir 


which students knew nothing about before par- 
ticipating in the course or had not used before, 
but after the course evaluated as useful: 

• The method of ‘trial and error’ was 
newly discovered by 21 percent of students. 

• The method of peer support was dis- 
covered as useful by 15 percent of students. 

• The method of theoretical simulation 
was new to 13 percent of students. 

• Role games as a potential of the learn- 
ing method was revealed by 12 percent of 
students. 

• Individual consultations with the 
teacher, preparation of a project, reports and 
presentations were attributed to new and jus- 
tified methods by 10 percent of students. 


5 lentele. E. Mokymosi kompetencijas kurso eigoje pletojo 

Table 5. E-learning competencies during the course were developed 


5;iNiy IR SUPRATIMO PLETOJIMAS 
DEVELOPMENT OF KNOWLEDGE AND 
UNDERSTANDING 

GEBEJIMy PLETOJIMAS 
DEVELOPMENT OF ABILITIES 

NUOSTATy KAITA 
CHANGE OF ATTITUDES 

1. jvairii} studijavimo budq supra- 
timas (89 proc.) 

Understanding of various studying 
methods (89 percent) 

1. Gebejimas bendrauti naudo- 
jantis IKT (68 proc.) 

The ability to communicate 
using ICT (68 percent) 

1. Polinkis naudoti IKT indivi- 
dualiam darbui ar darbui grupeje 
(66 proc.) 

The tendency to use ICT for indivi- 
dual work or teamwork (66 percent) 

2. IKT kaip „kelio } ziniq visuome- 
n§“ pamatymas (69 proc.) 

Perception of ICT as “a path to the 
knowledge society” (69 percent) 

2. Gebejimas narsyti internete 
(65 proc.) 

The ability to surf the Internet 
(65 percent) 

2. Suinteresuotumas panaudoti IKT 
gyvenime ir profesineje veikloje 
(58 proc.) 

The interest to use ICT in life and 
professional activity (58 percent) 

3. Interneto pritaikymo galimyhiq 
atskleidimas (68 proc.) 

Discovery of the Internet applicati- 
on possibilities (68 percent) 

3. Gebejimas organizuoti savo 
studijas (63 proc.) 

The ability to organize one’s 
studies (63 percent) 

3.Poziuris j savo studijq tikslus ir 
motyvacij^ (53 proc.) 

The attitude toward one’s own study 
goals and motivation (53 percent) 

4. Virtualaus bendravimo etikos 
perpratimas (63 proc.) 
Comprehension of virtual commu- 
nication ethics (63 percent) 

4. Gebejimas kontroliuoti savo 
studijavim^ (60 proc.) 

The ability to control one’s stu- 
dying (60 percent) 

4. Poziuris j savo studijavimo rezulta- 
ti} jsivertinim^ (44 proc.) 

The attitude toward the self-asses- 
sment of one’s own studying results 
(44 percent) 

5. Atsirinkimas sau tinkamiausiq 
mokymosi metodq (42 proc.) 
Selection of the most suitable 
learning methods to oneself 
(42 percent) 

5. Gebejimas panaudoti el. prie- 
mones studijoms (53 proc.) 

The ability to employ electronic 
means for studies (53 percent) 

5. Atsakingas poziuris j naudojimosi 
internetu (42 proc.) 

A responsible attitude toward the use 
of the Internet (42 percent) 


Proc. student^, nurodziusiij, kad jie „stipriai ispletojo" konkreci^kompetencij^ 

Percent of students who indicated that they had “substantially developed” a specific competence 
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supratimo pletojimo, gebejimij pletojimo ir 
nuostatcj kaitos punktus (zr. 5 lentel^). 

Sis zini;^, gebejimp ir nuostatp pletoji- 
mas sudaro tinkamas prielaidas atvirajam 
mokymuisi: su IKT panaudojimu susijusios 
zinios gebejimai ir nuostatos pades atverti 
naujas studijavimo ir mokymosi galimy- 
bes naudojant jvairesnes mokymosi terpes 
internete. Atsirinkimas sau tinkamiausip 
mokymosi metodp, gebejimas organizuoti 
savo studijas ar savarankisk^ mokymosi ir 
kontroliuoti savo mokymosi process, nuos- 
tata kelti savo mokymosi tikslus ir vidine 
motyvadja kuria prielaidas kiekvieno is 
musp atsakomybes uz savo mokymosi vis^ 
gyvenim^ prisiemimui. 

Studijavimo ir mokymosi sampratij. pletoji- 
mas kurse 

Analizuojant studijavimo sampratos 
jgyvendinim^ buvo pastebeta, kad kurso ei- 
goje dalis student;^ jgijo naujos studijavimo 
patirties. Nors semestro trukmes kursas yra 
per daug trump as kulttiriniams pokyciams 
jzvelgti, taciau remiantis gautais tyrimo re- 
zultatais galima aptikti naujos patirties jgi- 
jimo uzuomazgp, kurios gali buti laikomos 
zingsniu atvirojo mokymosi kulturos link: 

• Pradejus kurs^ zinip peremimo is 
daugiau zinancip (studijos kaip zinip per- 
davimas) samprat^ esmine laike 32 proc. 
studentp, taciau veliau kurso eigoje, jgijus 
atvirojo mokymosi patirtj ir nutolus nuo 
destytojo, tiktai 20 proc. studenti^ jzvelge 
sios sampratos raisk^. 

• Sumazejo ir reprodukcinj studijavimo 
kaip esminj kurso bruoz^ suvokiancip stu- 
dentij dalis (nuo 18 proc. pradedant kurso 
iki 11 proc. kurso pabaigoje). 

• {gyta patirtis leido studentams keisti 
poziurj j mokymosi ir sau atrasti naujas mo- 
kymosi sampratas: asmeninii^ zinicj bagazo 
formavimo (nuo 41 proc. pradedant kurso 


• Research papers and the analysis of 
others’ and one’s own experience were dis- 
covered as new by 7 percent of students. 

Although the part of students who had 
discovered new methods was not large (from 
7 to 21 percent), it should not be ignored that 
the mastery of a new method requires time and 
that using it for the first time optimum results 
cannot be achieved. 

Development of e-learning competencies 

As a separate part of the study, the research 
of the development of e-learning competencies 
was carried out during the course. The research 
involved the observation of task performance 
by students and the development of their skills 
to use electronic tools. After the completion 
of the course students were asked to carry out 
self-assessment of their ability to develop each 
element of e-learning competencies during the 
course. Summing up findings of the survey, the 
distinction of five most important items of the 
development of knowledge and imderstanding, 
of the development of abilities and of the change 
of attitudes was introduced (see Table 5). 

The development of this knowledge and 
these abilities and attitudes create proper pre- 
requisites for open learning. Knowledge, abili- 
ties and attitudes related with the use of ICT 
will help to open new studying and learning 
possibilities employing more various learning 
environments in the Internet. Selection of the 
most suitable to personal learning methods, 
the ability to organize one’s own studies or self- 
study and to control one’s own learning process, 
the attitude of setting one’s own learning goals 
and an inward motivation create prerequisites 
for the assumption of the responsibility of each 
of us for life-long learning. 

Development of the conceptions of studying and 
learning in the course 

Analyzing the implementation of the con- 
ception of studying it has been observed that 
a portion of students acquired new experience 
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iki 48 proc. kurso pabaigoje) ir mokym^- 
si kaip komunikavimo process (nuo 24 iki 
39 proc.) 

Sie kad ir nezymus pokyciai rodo, kad 
atvirojo mokymosi kultura gali rasti viet^ ir 
aukstosiose mokyklose. 

ISVADOS IRTOLIMESNigTYRIMg 
PERSPEKTYVA 

1. Straipsnyje apibrezti esminiai atvirojo 
mokymosi kurso universitetinese studijose 
bruozai: 

• Kursas yra atviras jvairiems studen- 
tams, keliantiems skirtingus studijavimo tiks- 
lus, skirtingai suvokiantiems studijp process 
ir prioritetus atiduodancip skirtingiems stu- 
dijp metodams ir formoms. 

• Destant didziausias demesys skiriamas 
ne dalykinip zinip perteikimui, o studijavi- 
mo galimybip atverimui, kuriant studijoms 
palanki^ aplink^ ir uztikrinant joms butin^ 
param^. 

• Studentas studijp eigoje kelia studijavi- 
mo tikslus, pats imasi atsakomybes uz jp pa- 
siekim^ ir pats kontroliuoja savo studijavimo 
proces^. 

• Kursas orientuotas j problem^ spren- 
dim^, imantis savarankiskp tyrinejimp, ies- 
kant atsakymp ir aktyviai bendradarbiaujant 
su kitais studentais. 

2. Atvirasis mokymasis gali buti verti- 
namas remiantis subjektyviqja ir reliatyviqja 
kokybes koncepcija. Cia kokybe gali buti api- 
breziama kaip: 

• paskirties tinkamumas; 

• atitikimas paskirciai; 

• klientp poreikip patenkinimas ir/ar jp 
poreikip virsijimas; 

• transformacija. 

3. Atvirojo mokymosi kurso vertinimui 
buvo pasirinkti sie kriterijai: 


of studying during the course. Although the 
course of one term is too short to discern cul- 
tural changes, nevertheless, on the basis of the 
research findings it is possible to detect rudi- 
ments of new experience, which can be viewed 
as a step towards an open learning culture: 

• In the beginning of the course, the 
conception of the interception of knowledge 
from the more aware ones (studies as transfer 
of knowledge) was considered as essential by 
32 percent of students. Later in the course, 
having acquired experience of open learn- 
ing and moving away from the teacher, only 
20 percent of students distinguished the ex- 
pression of this perception. 

• The portion of students who perceived 
reproductive studying as an essential feature 
of the course also reduced (from 18 percent 
in the beginning of the course to 1 1 percent 
at the end). 

• Acquired experience enabled students 
to change their attitude toward learning and 
discover learning conceptions new to them; 
the formation of a personal knowledge base 
(from 41 percent in the beginning of the 
course to 48 percent at the end) and learn- 
ing as a communication process (from 24 to 
39 percent). 

These changes, though minimal, reveal 
that the open learning culture can also find its 
place in higher education institutions. 

CONCLUSIONS AND A PERSPECTIVE 
OF FURTHER RESEARCH 

1. The paper defines essential features of the 
open learning course in university studies: 

• The course is open to different students 
who set different studying goals, perceive the 
study process in different ways and give priori- 
ties to different study methods and styles. 

• In the process of teaching, the greatest 
attention is paid not to the rendering of subject 
knowledge, but to the opening of studying 
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• kurso paskirties ir tikslp atitikimas 
atvirojo mokymosi idejai; 

• atvirojo mokymosi kurso paskirties at- 
liepimas, t. y. galimybip studentui sudarymas 
kelti mokymosi tikslus ir rinktis jp pasiekimo 
kelius; 

• studentp poreikip paramai patenkini- 
mas kurse; 

• naujos vertes atradimas kurso eigoje; 

• kurso eigoje studentp patiriamos trans- 
formacijos laipsnis pereinant is tradicinip 
studijp j atvirojo mokymosi kultur^. 

Kokybei pagal apibreztus kriterijus ver- 
tinti buvo parengtas kokybes rodiklip s^asas 
(1 lentele). 

4. Isbandzius parengt^ kurso vertinimo 
metodik^, buvo atskleistos misripjp studijp 
kurso vertinimo remiantis atvirojo moky- 
mosi ideja galimybes: 

• Studijp kurso atvirum^ galima ap- 
ciuopti gretinant pradines studentp nuostatas 
su jp studijavimo patirtimi ir rezultatais. 

• Individualip poreikip patenkinimas 
gali buti jvertintas ne tiek gretinant duome- 
nis visoje imtyje bet atliekant kryzmin^ klasi- 
fikacij^ pagal konkreciai nurodytus poreikius 
pradedant sj kurs^ ir tp poreikip patenkinimo 
laipsnj po kurso. 

• Studentp veiklos stebejimas ir indivi- 
dualip studijavimo trajektorijp kurse sekimas 
padeda tiksliau interpretuoti apklausp budu 
surinktus duomenis. 

• Pilnai naudojama vertinimo metodika 
leidzia jzvelgti tarn tikrus mokymosi kulturos 
pokycius studentp grupeje. 

• Net ir pavienip vertinimo priemones 
elementp naudojimas padeda nustatyti tobu- 
lintinas kurso sritis. 


possibilities including the creation of a favou- 
rable environment for studies and assurance of 
necessary support. 

• The student sets studying goals during 
the course of the studies, himself assuming 
responsibility for their achievement and con- 
trols his studying process. 

• The course is oriented towards problem 
solution, involving the imdertaking of self-con- 
tained research, exploration for answers and 
active commcmication with other students. 

2. Open learning can be assessed on the 
basis of a subjective and relative conception of 
quality. In this paper quality can be defined as: 

• fitness of purpose; 

• fitness for purpose; 

• fulfilment of client’s needs and/or ex- 
ceeding of them; 

• transformation. 

3. The evaluation of the open learning 
course has employed the following criteria: 

• fitness of the course purpose and goals 
for the idea of open learning; 

• fitness for the purpose of the open learn- 
ing, i.e. the creation of the possibility for the 
student to set learning goals and choose ways 
for their achievement; 

• fulfilment of student’s support needs in 
the course; 

• the discovery of a new value during the 
course; 

• the degree of transformation from tra- 
ditional studies to the open learning culture 
experienced by students during the course. 

For the quality assessment according to 
the criteria defined a list of quality indicators 
has been prepared (see Table 1). 

4. Having tested the prepared methodol- 
ogy of the course evaluation, the study has 
revealed possibilities of the evaluation of the 
blended studies course on the basis of the idea 
of open learning: 

• The openness ofthe study course can be 
discerned comparing initial students’ attitudes 
with their studying experience and results. 
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• Fulfilment of individual needs can be 
assessed not so much through the compari- 
son of data in the whole sample, but instead 
through the cross-classification according to 
specific determined needs before the begin- 
ning of the course and the degree of fulfilment 
of those needs after the course. 

• Observation of student activity and 
individual studying trajectories during the 
course helps to more precisely interpret the 
data obtained by a survey. 

• Fully employed evaluation methodolo- 
gy enables to discern certain changes of learn- 
ing culture in a group of students. 

• The application of any individual ele- 
ments of the instrument allows a determina- 
tion of the course areas requiring revision. 
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